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Abstract

The paper investigates the role of public library librarians in inculcating reading culture using
various forms of readership promotions designed to enhance reading habits in childrerusVario
readership promotion programmes available in South East Nigeria are identified and the impact of
new ICT technologies in promoting reading culture is inquired. The extent of readership promotion
programmes being carried out by public library librariaimsthe areas covered is also investigated.
Effect of various stakeholders in providing reading culture is examined. Population of the study
consists of 63 public library librarians. Copies of a structured questionnaire were used as instrument
for data colection. Out of 63 copies which were administered, 61 were returned, giving a return rate
of 96.83 %. Findings of the study show that politicians and industrialists are the least advocates of
readership promotion. Findings also show that the public libtdmarians played excellent roles in
conducting all the listed readership promotion programmes except accelerated reader and silent
sustained reading which were not embraced as reading culture programmes in these states. Book
clubs and excursions were ragplied in readership promotion programmes in Abia, Anambra, and
Enugu States. Public library librarians in Abia State did not agree that lack of trained staff at the
library and preference of oral tradition to literate tradition constituted challengesading culture

and readership promotion.

Keywords : Abia State, Anambra State, Enugu State, Imo State, Public Libraries, Public Library
Librarians, Reading Culture, Readership Promotion.

Introduction

Reading is an aspect of learning which should not Igéenied. Its importance in the society cannot

be overemphasised because it is the key to everything, especially with the new knowledge in the
changing environment of the technological age. Cultivating a reading culture is important to any
individual for the upliftment of every nation. Magara and Batambuze (2005: 35) acknowledges that
ireading culture means that reading is part of
highly by that particul ar s ownsidredimportantair ooderdo i n
acquire the information one needs in life.
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The new trend of getting every information on a click of a button, is taking over the reading
culture in our society and this calls for a greater attention from all stakehatleeadership
promotion in our society to take a centre stage, by being proactive in reviving the reading culture of
every individual because as Zai di (2010:02) rig
where the development of civilization amdat i ons | i e. 06 Oyegade (2002)
contain the thoughts, ideas and ideals of great minds are vital in developing man and society. Those
books have rightly been described as #Atools of
excelemce in all human endeavours. o(Oyegade, 2002:
enriched and knowledge acquired. Even with the inestimable value of books, we are yet to improve on
the culture of reading in our society. Very often people embarking joarney prefer carrying nice
clothes only, without considering taking few books of interest with them along. One of the paradoxes
by Sanderden Holte (1998) says that although people spend less time on reading, books are still
considered to be valuabtibjects, worth possessing and cherished even by those who hardly ever
read. This means that there is certainly a good basis for the promotion of reading. The question has
always been, how do librarians help in making people become readers for life?

Reading culture is meant for every individual in the society both young and old, but on the
basis of this paper we are focusing mainly on children. This is because starting at the early stage of

onebs I|ife, wi t h t he awa roendseme bearhes & laetieg neaaley and a n d
faces life challenges in the years ahead. Inculcation of reading within an individual from childhood
hel ps to enhance a childbs horizon in terms of ¢

In a readership campaign programme bg/ National Library of Nigeria the children sang a
song on the main theme which goes thus:

Reading makes you versatile

Reading makes you bold

Reading makes you courageous

Reading makes you knowledgeable

By reading, your acquire informatio

Information leads to transformation

Transformation brings about all round development
Education is the fulcrum on which all other national plans and
Global commitments revolve.

Arise, Oh! Nigerians, Read for knowledge empowers

Arise, Oh! Compatrict, let us read for Sustainable National Development
(National Library of Nigeria, 2010:13)

Librarians are important stakeholders in the promotion of reading. Obama (2005) in his
speech acknowledges the importance of librarians and the worklohéie assured librarians that he
would like to work with them to ensure that libraries would continue to be sanctuaries of learning,
where people would be free to read and consider what they liked without the fear that Big Brother
might be peering oveheir shoulders to find out what they were up to. Rosenberg (2003) recognizes
that reading plays a crucial role in creating independent learners, underpinning literacy skills and
educational attainment, helping people to understand themselves and othersitstarts with
librarians introducing very young babies to books and which is carried on throughout ages. Librarians
are well placed to support and intensify reading habits of children in our society by offering various



forms of readership promotiomggrammes. Sangkoeo (1999) gives some ideas on the important roles
of librarians in the promotion of reading as:

A Librarians help in developing readeroés pl ez
these are developed first, before someone is abldotm the habit of reading
automatically and develop love for books.

A Librarians serve the cause of education formally or informally. In terms of their role in
education, they think first of books and what to do with books. Librarians have a
responsibilityand an opportunity to inform the public on the type of resources they have
in their libraries and to find out their needs or what they want to read in order to improve
the stock in the library and also to encourage the readers.

A Librarians play the role afrganizing interesting programmes for children which help in
attracting children to be regular users of the library.

[ culled from Sangkoeo, 1999: 73]

Library programmes for reading culture and reac
libraries include:

1. Accelerated Reader (AR). It is a software programme designed to facilitate curriculum
based assessment of reading comprehension of real books by students. It analyzes and
summarizes the results

2. Silent Sustained Reading (SSR). It is readingoakof compulsion and/or skill and drill
of workbook and practice sheet.
3. Others are quiz clubs, debating clubs, story telling hours, dramplegiieg, book clubs,

excursions, bodkbox programmes (i.e. mabile library services), reading contests, reading
aloud to children, picture books, spelling bee (two and three letter words) contests, etc.
Reading promotion is not a new idea. Myriad organisations in both public and private sectors

have been promoting reading for years. But in recent years readingptmion has assumed an
extended value added dimension. In some nations, it has become a clarion call for national awakening
to lifelong learning. Alabi (2008) laments that children are being neglected from generation to
generation without inculcating readirtulture in them. In addition, they are not exposed to library
use. The library is a better place for children to come in contact with physical books which will help

in broadening the scope of their knowledge and hence a unique opportunity of makiegchoiie

in their life time. The library contributes immensely in raising the interest and developing the reading
habits of children. 0OChildrenés Ilibraries pla)
especially in their early stages by makiegrning to be permanent, improving their knowledge and
skills by increasing their potentialities and widening their perceptions, which enhance their cognitive
development .o (Al abi, 2008:58)

In a readership campaign programme organized by the Natidmary of Nigeria, Osun
State Branch Library, which was aimed at sensitizing the students and the entire populace on reading
culture, Ogunleye (2008) recommended that intensified teaching of English language and literature in
English in schools as well asiblishing more books of interest to students, would improve the reading
culture. She noted also that oral reading culture should be promoted by organizing reading
competitions with prize awards regularly and that reading clubs and societies should dx deren
practical approach to promote the reading culture in the state. In 2010, the National Library also
organized a readership promotion campaign at Al
culture for nati onal d e \bah porpany eandtsécondary dveredinvitetl.e r e n t



One of the guest speakers was Adaobi Tricia Nwa.l
you by chance. d She encouraged the children to s

Apart from books, there are other formats which could be used in promoting reading culture.
Sangkaeo (1999) observes that computersé purcha
organizationsd and instituti onsed wdidiwogledoen.be He t h
stored in electronic formats which would open new arena for reading promotion. Such formats include
audiavisuals, computers and compact disc read only memoryROB). Another format is the
micro-form.

Statement of he Problem

Lack of reading habit in our society is transmitted from one generation to another and the cultural
habit of our people has influenced us hence, we prefer oral tradition to literate tradition. The new
information technology has great effect orhi | dr ends r eading perfor man
growing concern as it has been a cause of the decline in reading. Children spend more of their time
entertaining themselves rather than reading which is more edifying. All the-taillars of
readershippromotion are not playing enough roles to ameliorate the poor reading standards of
children and young people in our society.

The poor state of facilities and resources, lack of efficient, dedicated staff and training need of
public library librarians inhe application of ICT formats, lack of conducive environment, lack of
policy on reading promoti on, user s 0-proxanitykof o f s ki
readership promotion centres, and insufficient funding of public libraries by the nposer
contribute to lack of potentials to encourage children to read and gain knowledge or pleasure. With all
the benefits and pitfalls attendant on reading culture and readership promotion programmes, no study
of this nature has been conducted in Soutst Bligeria. This is the niche which this study sets out to
fill.

Research Questions
Four research questions guided the study. They are:

1. Which reading and readership promotion programmes do public library librarians in
South East Nigeria engagedrder to promote reading culture?

2. What are the benefits of reading and readership promotion programmes in public
libraries ofSouth East Nigeria?

3. What are the challenges to reading culture and readership promotion programmes in
public libraries of South East Nigeria?

4. What strategies enhance reading culture and readership promotion programmes in
public libraries of South East Nigeria?
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Literature Review

Reading has a role to play in creating independent learners and making feapiderstand
themselves, others and even their environment better. Many studies have been carried out on the
reading culture and readership promotion and roles of librarians. Manguel (1996) evocatively
describes how reading transports him to another wand how it enriches his perceptions and
experiences. Usherwood and Toyne (2002) in their study conclude that imaginative literature plays a
vital part in readersod6 |ives and can even, on oc

Inculcating reading culture in clilen has always been a collaborative effort of all the
stakeholders of readership promotion programmes but Mtshweni, et al. (2003) opine that promotion of
books has long been an activity carried out by libraries. They recognize that librarians alsob@eed to
actively involved in the reading devel opment of
involved, according to Forrest (2001), means that they should assist the reader by making the library
collection accessible by providing broadeningichs, aiming at creating an engagement between
book and reader.

For children to obtain good reading skills there are readership promotion programmes that
need to be adopted to enable children derive pleasure in reading. Koren (2004) rightly points out that
children may not like reading because it is presented in an enforced activity. Kantumoya (1992)
reveals from his findings that public libraries in most countries in tropical Africa rarely provide
relevant materials and hence they are ineffective, rathey are stocked mainly with foreign
literatures. Sisulu (2004) lamented that in his consultancy work in Lesotho, Botswana, Swaziland and
Namibia, he was struck by the lack of availability of reading materials and books to children. In a
region that is inhe epicentre of the HIV/AIDS epidemic, the absence of reading materials on
nutrition, health and prevention of HIV/AIDS is truly alarming. Oyegade (2002) in his study found
out that the library Board was generally skatdffed and in this situation any tbfe staff of the Board
could be tasked in the various promotion activities.

Several studies are of the view that lack of conducive environment, absence of policy on
reading promotion and user 6s readioglculturdiad eddérdhip ar e t
promotions.

Methodology

The study is a descriptive survey, designed to obtain data which would describe various forms of
reading and readership promotion being carried out by librarians in public libraries of South East
Nigeria. The publidibraries are those of Abia State (8 librarians), Anambra (20 librarians), Enugu (20
librarians) and Imo (15 librarians). The population comprised 63 librarians in these four states.
Children of 15 years of age and below were the target audience.

Copies of a 64tem structured questionnaire constructed by the researchers were used for data
collection. Cronbach alpha reliability coefficient was used to establish the reliability of the instrument
at 0.76. The instrument contained two sections. SectisneAs on r espondentsd prof
B was on reading culture and readership promotion. Out of the 63 copies of the questionnaire
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distributed, 61 copies were returned, giving 96.83 % return rate. All the returned copies of the
guestionnaire were fou usable. Scoring of items in some parts of Section B was based on a four
point weighting scale. Analysis of the items was done using percentages and mean scores. Items that
had means scores of 2.5 and above were accepted.

Results

Table 1 Designation ® Respondents Presented in Percentages

S/No | Designation Abia Anambra | Enugu Imo Total %

1 Assistant Librarian | 4 9 8 3 24 39.34

2 Librarian Il - 2 3 3 8 13.11

3 Librarian | - 2 5 3 10 16.39

4 Senior Librarian 1 1 - 3 5 8.20

5 Principal Librarian 1 2 2 1 6 9.84

6 Deputy Director - 2 2 1 5 8.20

7 Director, Statg 1 1 - 1 3 4.92
Library Board

Total 7 19 20 15 61 100.00

Table 1 shows that assistant librarians have the greatest number of 24 respondents in this study. They
scored 39.34%. Anadjs of assistant librarians shows that Anambra State had the greatest number of

9 or 37.50%. of the total assistant librarians. Directors of state library boards had the least number of 3
respondents. They constituted 4.92%.

Table 2 portrays librarians dlse most preactive stakeholders. They scored 100 percent in
each statebs public libraries. Teachers scored 1
18 out of 19 (94.74%) respondents in Anambra State. Public Libraries agreed that teachgnaw
active RC and RP stakeholders. Hence, teachers securexttime position wittstakeh o | der s 6 Tot
Percentage Aggregate (S.T.P.A.) of 394.74%. Authors had highest score (95.00%) in Enugu State and
lowest score (85.71%) in Abia State. They had.B.A. of 362.12% to secure third position. By the
same token, politicians had highest score (78.95%) in Anambra State public libraries and lowest score
(20.00%) in Imo State public libraries, to become the least active-lstadters, with S.T.P.A of
182.526. Even though politicians had the least S.T.P.A., theysooted industrialists in Enugu State
public libraries where they had 55% while industrialists had 45%. The status and S.T.P.A. of other
stakeholders are as shown in the table.

Table 2: Status of Stake-holders of Reading Culture (RC) and Readership Promotion

Programmes (RP)
S/ Stake-holders Abia state Anambra Enugu State Imo State S.T.
N respondents State Respondents | Respondents P.A.
N=7 respondents N =20 N =15
N=19
A |D |% of A |D|% offA|D |%of A |D |% of
A A A A
1 Librarians 7 |- |100 19 |- |100 |[20|- |[100 |15|- | 100 400.00
2 | Teachers 7 |- |100 1819474/ 20|- |100 |15|- | 100 394.74
3 | Authors 6 |1 [8571|18|1|9474|/19|1 |95.00|13|2 |86.67 | 362.12
4 Book sellers 6 |1 [8571 |17 |2 |89.47/20|- |100 |13|2 |86.6/ | 361.85




12

5 Publishers 6 |1 [8571 |18 |1 |94.74/16|4 |80.00|15|- |100.0 | 360.45
0

6 Families 7 |- |100.0 |18 |1 |94.74|17|3 |85.00/9 |6 |60.00 |339.74.
0

7 | Artists 3 |4 4286 |15|4 |78.95/14|6 |[70.00/6 |9 |[40.00 | 231.81

8 Industrialists 2 |5 | 2857 |16|3|84.21|9 |11|45.00|/5 |10|33.33 | 191.11

9 Politicians 2 |5 | 2857 |15|4|7895/11|9 |55.00/3 |12|20.00 | 182.52

Key

A = Agreed

D = Disagreed

Y% of A = Percentage of Agreement.

STPA = Stakehol der s6 Total Percentage Aggregate.

Table 3 shws that accelerated reader services were not being rendered in Anambra and Enugu
public libraries, whil e silent sustained readin;t
public libraries in this study. However, Krashen (2003) says thatleaatsxl reader has been
successfully applied for over six years in America, and silent sustained reading is widely used in
American schools. (Anderson, 1985). Debating <club
libraries, while book clubs and excumsgowere not delivered in Abia, Anambra and Enugu public
libraries. Dancing troupe services were available only in Anambra State public libraries. Application
of other RC and RP programmes in South East Nigeria are as stated in the table 3.

Table 3: Application of Reading Culture (RC) and Readership Promotion (RP) programmes in

the Statesd Public Libraries.
S/N Readership promotion programmes Various State Public Libraries
Abia Anambra Enugu Imo
1 Accelerated reader (AR) Yes - - Yes
2 Silent susdined reading (SSR) - - - -
3 Quiz clubs Yes Yes Yes Yes
4 Debating clubs Yes Yes - Yes
5 Story telling hours Yes Yes Yes Yes
6 Drama roleplaying Yes - Yes Yes
7 Book clubs - - - Yes
8 Excursions - - - Yes
9 Book box Yes Yes Yes Yes
10 Reading competitions Yes Yes Yes Yes
11 Spelling competitions Yes Yes Yes Yes
12 Dancing troupe - Yes - -

Table 4: Benefits of Reading Culture (RC) and Readership Promotion (RP) Programmes.

S/IN Iltems tem meanscoresinstaes 6 pu
libraries
Abia Anambra | Enugu Imo
X X X X
1 They create lifelong readers 3.86 3.68 3.85 3.60
2 contribution toincrease in voluntary reading | 3.57 3.74 3.55 3.27
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3 They allow participants to read long and | 3.14 3.58 3.35 3.27
enough

4 Some programmes such as SSR can n 3.29 3.37 3.30 2.93
reading to be seen as a form of recreation

5 They help students to explore story ideas 3.43 3.42 3.40 3.93

6 They develop individ|334 3.58 3.40 3.13

7 Theydevelop ndi vi dual 6s c¢ 371 3.42 3.60 3.53

8 They stimulate indiv]|371 3.37 3.55 3.27

9 They enrich individul|386 3.63 3.36 3.40

10 |[They enrich individu|386 3.47 3.40 3.33

11 They enrichindividua 6 s exper i e|343 3.47 3.55 3.40

12 | They enhance opportunities of socig 3.71 3.21 3.30 3.00
economic growth

13 They create literate societies globally 3.71 3.26 3.50 3.33

Table 4 shows that respondents in all the public libraries apprecétatie enumerated
benefits of reading culture (RC) and readership promotions, (RP) since all the mean scores were
above the criterion mean score of 2.5. In Abia State public libraries, the greatest benefits were that:
RC and RP create lifelong readers;renc h i ndi vi dual 6s perception and
Each of these benefits had a mean of 3.86. In Anambra State public libraries, the greatest benefit is
that RC and RP contribute to an increase in voluntary reading. It had a mean scé#e lof Bnugu
State public libraries, creating lifelong readers is the greatest benefit. It had a mean score of 3.85. In
Imo state public libraries, helping students to explore story ideas was the greatest benefit. It had a

mean score of 3.93.

Table 5: Challenges to Reading CulturgRC)) and Readership PromotioiRP)

S/N Challenges Challengesd Mean
Public Libraries
Abia Anambra | Enugu | Imo
X X X X
1 Inadequacy of reading materidl$ooks 3.29 3.74 3.20 3.20
2 Lack of traned staff at the library 2.43 3.37 3.00 2.80
3 Preference of oral tradition to literate tradition| 2.29 3.21 2.70 2.80
4 Poor social background of the children 3.14 3.58 2.85 2.87
5 Non-proximity of readership promotion centre| 2.71 3.26 2.90 3.20
6 Limited texts written in indigenous languages| 2.57 3.37 2.65 3.20
7 Climate change which could affect attendaj 3.00 3.32 2.55 2.87
of the children
8 Lack of relevant books which are of interest| 3.29 3.58 2.75 3.82
the readers.
9 User s 6 f bkil cikk accessing readin( 3.14 3.74 3.00 3.00
resources
10 Lack of conducive environment 3.57 3.63 3.15 3.00
11 Poverty, children from lowncome families| 3.14 3.53 3.45 3.07
may not afford to attend readership promot
programmes
12 Distractions from electronic media (e.g. T.\] 3.14 3.53 3.40 2.87
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Viewing)

13 Distraction from int]|314 3.74 3.15 2.93

14 Parents do not have time to read to th 3.29 3.68 3.40 2.93
children

15 Absence of policy on reading culture al 3.29 3.37 3.20 2.80
readerstp promotion.

16 Concentration on examinati@riented reading 3.43 3.79 3.35 3.27
(reading to pass examinations only)

Table 5 shows that lack of trained staff at the library and preference of oral tradition to literate
tradition wee not accepted as challenges to reading culture and readership promotion by respondents
in Abia State public libraries.. Both items had mean scores of 2.43 and 2.29 respectively. Their
di sagreement contradicts Sangkiewebnévs formétslsdch 8s) vi e
AR used in readership promotion, there is need for training of library staff.

Igwe (2011) states that libraries lack qualified staff and it constitutes one of the constraints to
reading culture. In the same vein Magara and Bhtera (2005) state that preference of oral tradition
to literate tradition, is one of the obstacles to the establishment of a reading culture in African
societies. Other challenges were accepted by respondents since they had mean scores which were
above theriterion mean score of 2.5.

Table 6: Strategies for Enhancing Reading Culture and Readership Promotion

S/IN ltems Item Mean Scores in States Public
Libraries
Abia Anambra | Enugu | Imo X
X X X

1 Chil drenés | ibraries|386 3.79 3.65 3.80
appeal to childrenés

2 Government should support literacy campa 4.00 3.74 3.65 3.67
programmes

3 Library staff should undergo training | 3.71 3.79 3.70 3.60
readership promotion programmes

4 Librarians of the childred s | i br ar | 3.57 3.79 3.60 3.80
interactive techniques in order to know childf
by their skills

5 Libraries should advocate development of | 3.71 3.74 3.50 3.00
chil drenbés centre in

6 Librarians should be willing to whrin these| 3.43 3.79 3.35 3.33
childrendés unit.

7 Parents should provide time to read aloud 3.14 3.79 3.70 3.60
their children

8 Viable National Reading Culture ar 3.71 3.74 3.45 3.33
Readership Promotion Policy should
provided

9 Readership pmootion centres should be sit¢ 3.43 3.58 3.00 3.47
close to habitation areas

10 Texts written in indigenous languages should 3.00 3.84 3.35 3.40
provided
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11 Conducive reading environment should | 3.71 3.74 3.65 3.80
provided

12 National Reading Culture and Readershi 3.00 3.37 3.35 3.33
Promotion Day should be established.

Table 6 shows that all the strategies for enhancing RC and RP are accepted since all of them
had mean scores above the criterion mean of 2.5. In Abia State public linfegigseatest strategy
was that Government should support literacy campaign programmes. It had a mean score of 4.0;
Strategies which stated that texts written in indigenous languages should be provided and that national
reading culture and readership prdimo day should be established had a mean score of 3.00 each.
Both comprised the least strategies in Abia State public libraries. In Anambra State public libraries,
the greatest strategy was that texts written in indigenous languages should be prokiatbd. ttean
score of 3.84, while establishment of a national reading culture and readership promotion day was the
least strategy. It had a mean score of 3.37. Library staff should undergo training in readership
promotion programmes paired with the strategych stated that parents should provide time to read
aloud to their children as the greatest strategy in Enugu State public libraries. Each had a mean score
of 3.70, while the strategy which stated that readership promotion centres should be sitéd close
habitation areas was the least strategy. It had a mean score of 3.00. In Imo state public libraries, three
strategies had mean scores of 3.80 each and they were the greatest strategies. The least strategy stated
that libraries should advocate developtnenof t he c¢chil drendéds centre in
score of 3.00.

Discussion of Results

In Table 1, results of the study shows that assistant librarians were the greatest number of
respondents. It was as a result of current employment of yagpigng library staff in the zone. The

table revealed that the top hierarchy was not heavy. The implication Is that there are opportunities for
upward mobility of staff. For instance, in Abia State public libraries, there were 4 assistant librarians
but there were no librarians 1 and librarians 11 and only one senior librarian and one principal
librarian.

Table 2 portrays librarians as foremost sthiélers of reading culture (RC) and readership
promotion (RP) programmes. They maintainedgménencé n each state public 1
crucial role as one of the RC and RP sthktglers was recognized by respondents and also by Sisulu
(2004) when he identified flourishing publishing industry as one of the key ingredients of vibrant
national cuiure. The implication is that publishers should be encouraged to print more books in
indigenous language. The books should also be of interest to the readers. Industrialists were rated low.
This could result from the fact that industrialists had never lveeal advocates of RC and RP.

Politicians were accepted as stdl@ders but they had the least score, showing that their

contributions to readership promotions were not
(2011:01) statement which statedhith A Ni ger i a i s expecting a day wh
candidate would include the issue of book readin

Among available reading and readership promotion programmes in table 3 Accelerated
Reader (AR) was avable in Abia and Imo States only but Krashen (2003) emphasizes that AR. has
been successfully applied for over 6 years in American schools. AR is a software programme which
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could enable young readers to assess their reading levels themselves. Abseadaaifitthimplies

denial of selfevaluation in reading to children in Anambra and Enugu State public libraries. Silent
sustained reading was also not applied in any of the states but it is widely used in American Schools
(Anderson, 1985). Noeavailability of this service could deny young readers the opportunity of
cultivating lifel ong reading ability in the zone. Absence
services in Abia, Anambra and Enugu Sttendingsd pub
readership promotion programmes regularly because these services as well as dancing troupe
activities add glamour to readership programmes.

Among the benefits of reading culture (RC) and readership promotion (RP) in table 4,
creating lifelong red er s, enriching individual 6s perceptio
benefits in Abia State public libraries. In Anambra State public libraries, contribution to an increase in
voluntary reading was the greatest benefit of RC and RP. The implieea®that the greatest benefit
of each state public libraries depended on the anticipated goal derivable from RC and RP programmes
available in the particular state public libraries.

In table 5, lack of trained staff at the library and preference of toadition to literate
tradition, were not accepted as challenges to reading culture and readership promotion. In contrast,
Sangkaeo (1999) argues that in view of new formats, such as AR. services which are used in
readership promotions, there is need faming of library staff. Igwe (2011) states that libraries lack
gualified staff and that it constitutes one of the constraints to reading culture. In the same vein,
Magara and Butambuze (2005) state that preference of oral tradition to literate triaditi@nof the
obstacles to the establishment of a reading culture in African societies.

All the strategies for enhancing reading culture and readership promotion in table 6 were
accepted by respondents but the strategies varied according to identdiédicle nges i n t he
public libraries. Greatest strategy in Abia public libraries states that Government should support
literacy campaign programmes. In Anambra State public libraries, the greatest strategy was that texts
written in indigenous languagskould be provided.

Conclusion

From the findings of the study, readership promotion programme activities in South East Nigeria have
transcended a critical stage. With training of public library librarians in the application of new ICT
formats for rendeéng RC and RP services, the ideals of reading culture and readership promotion will
be achieved.

Recommendations
In view of the analysis of the results and the discussion, the following recommendations are made:

1 Politicians and other sta#telders shoul collaborate with librarians and be more -pitive
in promoting reading culture in South East Nigeria.

9 Librarians in public libraries in the geopolitical zone have to embrace accelerated reader and
silent sustained reading among reading culture progesnm

1 Book clubs and excursions should be integrated among activities aimed at projecting reading
culture in South East public libraries.
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1 Dancing troupes should be introduced in all South East public libraries in order to add
glamour to readership promot®n

1 Inview of new formats such as AR and computers which are now being used in readership
promotions, librarians in these public libraries should undergo capacity building and
professional reengineering.

1 Awareness should be created to enable South EastNigans &6 young readers
tradition to oral tradition.

1 State Governments of South East Nigeria should provide enabling environment by providing
good roads for effective book mobile services.

1 Government should establish publishing industriefodal areas of South East Nigeria, to
facilitate provision of relevant and interest

1 There should be constant power supply in public libraries of South East Nigeria, to enable
libraries provide efficient reading culture services thiouge of information communication
gadgets.

1 Enough reading and writing materials should be provided in the libraries for children to have
access to varieties of books
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Abstract

This paper discussed information literacy as a panacea for unhealthy youth developmefit in 21
century Nigeria. The study is a descriptivevay. It is guided by four objectives and four research
guestions. The population was made up of 300 fresh graduates (youth corpers) drawn from the
earliest federal university in each of the six gmditical zones in Nigeria. The instrument used to
generaé data was a questionnaire entitled Information Literacy a panacea for unhealthy youth
development (ILPUYD). Statistical Package for Social Sciences version 16 ( SPSS 16.0)was used to
analyze the data generated, and the results were presented using rdedaratard deviation. It was

found out amongst others that all the three known types of information literacy programmes exist in
Nigerian universities. The study also revealed that one of the major obstacles to information literacy
skills acquisition by Njerian youth is that the existing programmes lay too much emphasis on the use
of the library. The study recommends amongst others that library and information managers in
Nigeria should look beyond the use of the library in teaching information literatt\see information
literacy in its broader context.

Introduction

Nigeria, a West African Country, gained Independence from British Colonial masters in 1960.
Nigerian population is predominantly youths, with young people under 35 years accounting for about
50 percent of the countryds population of over
independence, Nigeria held so much promises for herself, the African continent and indeed people of
African descent all over the world (Osaghae, 1998). In thiass, the Nigerian currency could
compete favourably with the British pound and even- mgmpete the American dollar. The
expectations that greeted the arrival of Nigeria as a nation state was based on solid material realities
which where amply exempidd by the existence of a vibrant, hardworking and creative population,
enormous natural resources, very clement climate and abundasidiBening vegetation, a federal
political system deliberately anchored on a constitutional order (World Almanaaticauéroup,
2008).

At the turn of the 2% Century, things changed drastically for the Nigerian state. No longer
was Nigeria known by her abundant resources in human and material, but by social vices perpetuated
by her citizens and corrupt practices of leaders (Achebe, 2010). There were militancy in all the
parts of the country, most notorious in the oil rich regions of the Niger Delta, and incessant cases of
kidnapping, bank robberies, ritual killings, politically inspired assassinations and theavest
addition to <c¢cri mes Ahuman traffickingo (0Ogbu,
unemployment wide spread.

I'n the midst of these confusions is the 606N
education and a certificate that sirtkisn into more confusion, staring into space. He has no clear
vision of the direction to follow because he lacks the ability to operate effectively in the modern
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society (Ajeluorou, 2010). This is as a result of the fact that the certificate and edheatiossesses

are products of century constructs which Bundy (2008) opined are operating in unconnected
curricular, pedagogical and assessment silos. This type of education has no clear vision and
framework for survival in the information intensive Wbof the 2% century.

Information literacy, the only option available to the Nigerian youths to get even with
colleagues elsewhere or get out of this quagmire is relegated to the background and receives only lip
service from educators and the leadersitgss. Information literacy has been identified by Pejova,
(2005) as a fundamental factor in developing people into successful life and a critical survival skill in
the information age. Most youths being not prepared for the challenges of‘tberdry,fall into
crimes out of ignorance, not having alternative nor weighing the alternatives appropriately and some
by choice because of the perceived gains. The Federal Ministry of Youths and Sports created by the
Nigerian government with a mandate to conbinsly encourage policies, programmes, laws and other
initiatives that promote and enhance the development of the youths and the protection of their interest
seem to have very little to offer. The development of the Nigerian youth is thus left to chance.

Objectives of the Study

The general objective of this study therefore is to show that information literacy programme if well
managed can help to curb unhealthy youth development Snc@itury Nigeria. The specific
objectives of the study are to:

1. identify information literacy programmes available to Nigerian youths.

2. examine the benefits of available information literacy programmes to Nigerian youths.

3. identify the problems militating against information literacy skills acquisition by

Nigerian youths.
4. suwygest ways of ameliorating these problems.

Research Questions

The following research questions guided the study.
1. What are the information literacy programmes available to Nigerian youths?
2. What are the benefits of available information literacy prograsno the Nigerian youths?
3. What are the problems militating against information literacy programmes in Nigeria?
4. In what ways can the problems militating against information literacy be ameliorated?

Significance of the Study

The process of developingdithy youth in 2% Century Nigeria cannot be left to chance. Nigerian
youths of today are growing in a world where changes in communication, technology, culture,
politics, demographics etc, are creating challenges, vulnerabilities and opportunities ewdik

before. Concerted efforts are therefore needed to provide support, relationships, experiences and
opportunities that promote positive outcome for youths. This work will be of help to education
authorities in planning education curriculum for testiarstitutions in Nigeria. It will help academic
librarians to widen their professional horizon and make themselves more relevant to the Nigerian
society. It will also help to direct the pathways of youthful life towards a successful life later on.

Scopeof the Study
For the purpose of this study, the youthful age is taken to be people between the ages of 18 and 30. In

Nigeria, people below the age of 18years are not admitted into institutions of higher learning and
those above 30 years are not permitteditend the national youth service program. Hence in Nigeria,



21

the youthful age is positioned between 18 and 30 years. The study is therefore limited to youths on
national youth service programme.

Literature Review

Information Literacy

Information literacy is the ability of one to conquer his environment using information as a tool.
Information literacy enables one to tread where others fled. The difference between wealth and
poverty, healthy development and unhealthy development depends on tineatidon gap between

the two. The Presidential Committee on Information Literacy of the American Library Association
states that for a person to be information literate, the person must be able to recognize when
information is needed and have the ability lbwate, evaluate and use effectively the needed

i nformati on. I nformation | iteracy focuses on
developing people to the extent that they can explore complex issues by generating a web of questions
through which they arrive at the difficult truth (Bundy, 2008).

Information literacy is very important in the lives of youths. It helps in teaching youth how to
think as well as how to act in challenging situations. It helps in developing youths critical and
creative abilities (Dangani, 2009). Jones and Waddle (2002) observed that information literacy is
about building the assets within young people to help them make better choices and overcome the
storm and stress of adolescent life. Information literacyuisldmental in developing people into
successful lifelong learners and is being increasingly recognized as core learning and working
competence and a critical survival skill in an information age (Pejova, 2005). In theedtury
Nigeria, characterized meforms, job closures and innovations, information literacy becomes a tool
for redirecting and rskilling young Nigerians. An information literate person can easily adapt to
situations. He sees life as a continuous learning experience. He can alwaysrikgarn and relearn.

Information literacy is different from traditional literacy, digital literacy or subject literacy. It
is all encompassing. It includes both a set of generic skills and competencies as well as skills and
concepts that are specifio ta given discipline, subject matter area, profession or sector. It is a
prerequisite for participating effectively in the information society (Rasaki, 2008). Information
literacy is vital to youths learning. It liberates minds from the shackles of igrerand equips one
with the knowledge to challenge expert opinions. It is a key component of lifelong learning that
extends | earning beyond the classroom. Apart
searches to the appropriate sources with@ste of time. It also exposes them to current information
available in their disciplines, teaches them how to search out information, solve academic and social
problems and reduces the possibility of fuzzy thinking and logic (Mckella, 2005). Thougiméutifan
literacy is full of promises, it is besieged with a number of problems which includes:

1. The inability of educational authorities to clearly define the course content of information
literacy programmes.
2. The credit load earning of information litesaprogrammes in Nigerian universities is too low

and duration of the course too short. As such students do not consider the course serious.

3. Most librarians are still reluctant to believe that the role of the librarian has changed and now

includes informé&on literacy provider (Bundy, 1998).

4. Laziness on the part of teachers (librarians) to engage in professional development courses to
upgrade

their knowledge also constitutes a problem.

5. There is also the problem of educational authorjieltjcians, professional associations who
prefer

that people do not know and do not ask questions because of the perceived gains of keeping
people in

ignorance (Bundy, 1998)

e
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Information Literacy Programmes Available to Nigerian Youths

Information literacy programmes in Nigeria exist in Nigerian institutions of higher learning. It started
in the 806s in form of wuser education progr amme s
instruction to new university studen{Bidzani, 2006). Information literacy as it exists today is a
product of advances in ICT and its accompanying knowledge revolution. The types of information
literacy programmes offered in different Nigerian institutions of higher learning can be growgerd u
three categories. They are:

1. Formalized Credit bearing Courses. In some Nigerian universities like the University of
llorin, University of Nigeria, Nsukka , Federal University of Technology, Akure and Lagos
State University to mention but a few, infaxtion literacy form part of accredited
communications skill course or part of General Studies Course which is compulsory for all
first year students.

2. User education programmes. User education programmes are organized by libraries for their
patrons, mostlyo introduce the patrons to the content of the library. The programmes range
from oneoff session on the use of the library and its resources to structured sessions offered
throughout the year.

3. Course Integrated Instruction. In some Nigerian univergiii@grians forge partnership with
faculties to develop course integrated programmes in which information skills and problem
solving skills are integrated into the teaching and learning of one of the core courses of the
programme of study.

Enhancing Information Literacy Programmes in Nigerian Universities

There are various ways in which the gains of information literacy can be enhanced. Some of them are
as follows:

1. Use of Course Integrated Approach. In this method Information literacy programmes are
incorporated into the core courses of study of each Faculty. This method ensures that all
enrolled students partake in information literacy training.

2. Tutorials and Introductory Assignments. This can take the form of sbasms quizzes in
which students r@ asked to identify the likely sources of a question or material that can be
consulted in solving a particular problem or the form of prodbased learning in which
students are asked to research a person, place or event based on reference soufaes listed
them. The students are then encouraged to search out the materials themselves from the
library.

3. Library Workshops This is a situation in which information literacy is promoted through
workshops organized ihouse by a library to introduce its cliemtsits resources and as well
teach them how to locate information in the library.

4. Construction and Use of Information Technology Laboratories or Computer Laboratories.
Such laboratories provide youth access to online periodicals and encyclopediatasatata
of periodicals and encyclopedias as well as training on the use of these databases ( Mckella,
2005).

Guiding youth through healthy development is the dream of every government and parents as
the reverse will spell catastrophe for the individaiadl the nation. To produce healthy youths require
that governments should pay detailed attention to the curricular of schools under their care. It also
requires that schools and colleges should appreciate and integrate the concept of information literacy
into their learning programs and play a leadership role in equipping individuals and institutions to take
advantages of the opportunities inherent within the information society (Mckella, 2005).
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Methodology

The measuring instrument used for data colbectivas the questionnaire entitled Information
Literacy a panacea for unhealthy youth development (ILPUYD). It was face validated through expert
opinion. The face validation was to ensure that the instrument was free of ambiguity and clear enough
to measte what it was designed to measure. The questionnaire was divided into four sections A, B,
C, and D. Each section contained questions on one research question. The questionnaire was based on
a four point Likert Scale of ( 1. Strongly agree, 2. agre8irdngly disagree and 4. Disagree). The
respondents were made up of 300 youths drawn from six universities in the six geopolitical zones of
Nigeria. Fifty copies of the questionnaire were administered to youths from each university. The
universities wee chosen based on their ages. Hence the most prominent university in each geo
political zone was chosen. The universities are as follows: University of Ibadan (Ul) from South West
zone, University of Nigeria, Nsukka (UNN) from South East zone, Univeo§igenin (UNIBEN)

from South South zone, Abubakar Tafawa Balewa University, Bauchi (ATBU) from North East zone,
Ahmadu Belo University, Zaria (ABU) from North West zone and University of llorin (UNILORIN)

from North Central zone. Copies of the questiormaiere administered to youth corpers posted to
Enugu state from the chosen universities, on the days of their community development works in the
various local government headquarters of Enugu State where they are serving. Of the three hundred
copies give out, two hundred and eightyne were completed and returned. The data generated
through the questionnaire was analyzed using mean (X) and standard deviation (S). The result is
presented in the following tables.

Result Presentation

. Table 1: Generd Information

Zones University Frequency (Fx) Percentage (%)
South West ul 45 15.6

South East UNN 47 16.2

South South UNIBEN 48 16.6

North East ATBU, Bauchi 50 17.3

North West ABU, Zaria 49 16.9

North Central UNILORIN 50 17.3

TOTAL 289 100.0

Tablke 1 above shows the number of responses obtained from each university representing a
geopolitical zone in Nigeria and their percentage contribution to the study.

Table 2: Information literacy programmes available in Nigerian Universities

S/IN Available Information Literacy Programs X S Decision
1. Library tours 3.48 | .957 Accepted
2. Library guides 3.49 |1.044 | Accepted
3. Bibliographic instruction 2.43 | 1.378 | Not accepted
4, Library week 2.56 | 1.442 | Accepted
5. Information retrieval skills 197 |1.32 Not accepted
6. Study skills 3.44 | 1.049 | Accepted
7. Problem based learning 2.16 | 1.379 | Not accepted
8. Evidence based learning 1.49 |1.051 | Not accepted
9. Use of the Library 3.39 |1.131 | Accepted
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10 Information retrieval skills included in faculty col 208 |1414
courses

Table 2 shows that library tours, library guides, library week, study skills, use of the library
and information retrieval skills included in faculty core courses were the available information
literacy skills in Nigerian univesities while bibliographic instruction, information retrieval skills,
problembased learning and eviderAoased learning were not taught in Nigerian universities. Library
tours with a standard deviation below one and study skills with a standard desiégiuly above
one were the most common information literacy programmes available to Nigerian youth.

Accepted

Table 3 Benefits of the available Information Literacy Programmes to Youth

S/N | Benefits of Information Literacy Programmes X S Decision
1 It s teaches the benefits of reading beyond the classrq 3.53 | 1.006 | Accepted
2 It saves search time by directing users straight 335 | 1.086 Accepted

appropriate sources of information
3 It exposes one to all information sources in the library| 3.12 | 1.285 | Accepted
4 It exposes users to information sources for specific ng 2.97 | 1.266 | Accepted
5. It teaches how to search databases for information 3.25 | 1.156 | Accepted
6. It teaches how to search the internet for information | 2.82 | 1.388 | Accepted
7
8
9

It teaches how to cite materials used for study 3.34 | 1.171 | Accepted
It teaches how to use the library 3.63 | .823 | Accepted

: It teaches how to be life long learners 2.87 | 1.340 | Accepted
10. | It teaches how to act and think in challenging situatior] 2.95 | 1.337 | Accepted
11. | It helps to develop critical and creative abilities in youtl 3.32 | 1.153 | Accepted
12. | It helps one to know when there is need for informatio| 3.44 | 1.023 | Accepted

Table 3 shows the benefits of information literacy programmnigigerian youths as all the
respondents agreed with them. The table also shows that information literacy programme throughout
Nigeria lays more emphasis on how to use the library. This can be seen from the standard deviation of
less than one of item eighit {eaches how to use the library).

Table 4: The Problems Militating against Information Literacy Skills by Nigerian Youths

S/N Problems X S Decision

It is not a credit yielding course, as such students
not taking it seriously.

3.00 | 1.0 | Accepted

2. The time duration of the course is too short 2.76 | 1.164 | Accepted
3. It lays emphasis mostly on how to use the library. | 3.28 | .703 | Accepted
4, The teachers of the programme are not well acquai Accepted
. 3.13 | 1.073
with the programme themselves.
5. The library computer laboratories are not functional 2.94 | .835 | Accepted
6. The school administration is against the teaching Not accepted
Information Literacy to youths. 1.91 | .906
7. Librarians are not the teachers of the programme. | 2 75 | 986 | Accepted

The course content is difficult to comprehend. 237 | 1.252 | Not accepted
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Table 4 shows that the problems hindering the acquisition of information literacy skills by
Nigerian youth are items 1,2,3,4,5, and 7 of the entries in tablet4ofOuhese, items 3 and 5

with standard deviations below one (.703 & .835) were the most important problems hindering the
acquisition of Information Literacy skills by Nigerian youth.

Table 5: Ways of solving the problems of Information Liteacy acquisition by

Nigerian youth
S/N | Ways of solving the problems of Information Literacy| X S Decision
acquisition by Nigerian youth
1. Using Integrated course Approach in teaching Informal Accepted
: 3.81|.390
Literacy
2. Production and distriltion of Library Guides to students | 3.67 | .467 | Accepted
3. Use of source based quizzes. 3.22| .998 | Accepted
4. Organization of Library Workshops 2.89 | .986 | Accepted
5. Construction of Information Technology laboratories Accepted
. : 3.20 | .965
making them accessible to stutken
6. Upgrading the professional status of the teacherg Accepted
: . 3.22| .925
Information Literacy .
7. Including Information Literacy programme in the c( Accepted
2.94 | .866
courses of each faculty.
8. Extending the duration of ¢hcourse 2.70 | 1.235 | Accepted

Table 5 shows that all the itemized entries are ways of solving the problems of information
literacy skills acquisition by Nigerian youth. All with the exception of item 8 (with standard deviation
greater than one (1.235))eastrongly recommended ways of solving the problems of information
literacy programme among Nigerian youth.

Summary of Findings

1. All three types of information literacy programmes exist in Nigerian Universities.

2. Nigerian youths are aware of the figaef information literacy programmes.

3. The time allocated to information literacy programmes in Nigerian universities is too
short.

4. The emphasis of information literacy programmes in Nigeria is on how to use the
library.

5. There is nakfor continuous professional development for teachers of information
literacy in Nigerian universities.

6. Information technology laboratories in Nigerian universities are not functional and
accessible to students.

Discussion of Results

The results show that all three types of information literacy programmes exist in Nigerian universities.
Some of these programmes are structuredadhactivities while others are structured continuous
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activities. A situation that can be described as good ifagad appropriately. Or@f activities are
activities that have no follow ups. It is one session that is complete on its own. Library tours, library
guides, library week belong to this category while structured continuous activities or progammes are
progammes that are planned to last over a period of time sequentially. Bibliographic instruction, use
of the library, problerbased learning, evident®ased learning, study skills and information retrieval
skills belong to this category. A combination of thtin any one university can produce youths that

are information literate. The orddf activities complements the structured continuous activities by
offering more relaxed atmosphere for students to air their views and ask questions on topics they do
not understand very well in the structured continuous activities.

All the respondents were aware of the benefits of information literacy but a close examination
of youthful life in Nigeria shows that the awareness does not translate into knowledge. Take the cas
of delinquent boys in Lagos, Lagos state. According to Momoh (2000) most of these boys are
unemployed graduates, drop outs and artisans who see crime as the only option for survival. An
information literate youth will not fall for crime easily. He caways make a fresh start.

The responses also show that the emphasis of information literacy programmes in Nigeria lay
is on the use of the library. The standard deviation of all the responses on the benefits of information
literacy except that, on the uséthe library being less than one, attesting to this view. Information
literacy is not about teaching how to use the library rather it is about turning people into lifelong
learners (Nishimuro, 1999).

Again, the time allotted to information literacy pragmmes in Nigerian universities is too
short. A semester or two allotted the programme does not give the students the opportunity to
comprehend and think through the progamme. Most of them are unable to make out anything
meaningful from it within that shoperiod. As such it gives the impression that the programme is not
serious as such not worth wasting time on. Such programmes lack the capacity to produce information
users who exhibit adequate information literacy attributes (Rasaki, 2008).

Moreover int he 21st Century, where access and ab
individual 6s survival and positive participati ol
computer laboratory in any academic library is an anomaly that should notalgiéd. Academic
libraries are supposed to be pacesetters in ICT acquisition and use. The demarfti€ exfitady
librarianship had placed ICT instruction at the foot of librarians; and academic librarians are no
exceptions to this. Bundy (2008) positadtithe 21 Century librarian must be ahead of technological
developments in ICT and must be able to teach users how to use them.

The response that librarians are not the teachers of information literacy in Nigerian
universities may not be true. A searthough literature reveals that librarians are the teachers of
information literacy at the University of Lagos, Federal University of Technology Akure and
University of Nigeria, Nsukka. Maybe the students were not informed of this fact.

Information literag as we know it today is a new concept. Most instructors in the field are
not well acquainted with the concept. There is therefore the need for professional development on the
part of these instructors to bring them up to expected standard where thieg witire beneficial to
their students, organization and society.

Improving information literacy skills acquisition in Nigeria entails improving on what is
already available. These include making information literacy programmes credit yielding courses,
upgraling the professional status of the teachers of the programme, extending the duration of the
course etc.



27

Recommendations

To promote healthy development among Nigerian youths, the researchers will like to recommend

as follows:

1. All structured continuous formation literacy programmes should be made serious credit
carrying courses.

2. Functional computer laboratories should be constructed in all academic libraries. Library and
information managers in Nigeria should look beyond use of the library in teaching
information literacy and see information literacy in its broader context.

3. Continuous professional development education should be made compulsory for academic
librarians.

4. The Nigerian education policy makers should study the course content of information
literacy programmes in Nigerian universities to ensure that it will be capable of moulding
Nigerian youths towards healthy development.

Conclusion

Information literacy has been identified as a fundamental factor in developing people into successful
life and a critical survival skill in the information age. As such, it merits a prime position in the lives
of youths to help guard against unhealthy development.

In Nigerian universities, there are three types of information literacy programmexigiaand
Nigerian youths are aware of the benefits however, the time allocated to information literacy
programme is too short. To address unhealthy youth development, information literacy programme
must go beyond the use of library and more emphasis lmulstid on professional development for
teachers of information literacy.
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Abstract

Reading is the basic tool for good education. Effective reading habit in school children widens thei
views and level of reasoning. Children that miss the opportunity of having access to reading materials
at their early childhood days, find it difficult to develop good reading habits in their later years. In
todaybés worl d, wh e r e ang bopHisticatedl rcomeunieatioa xgugets, eudefult o
hours that should be put in reading, are now being diverted to manipulate electronic media in homes
and schools to the detriment of effective reading, hence poor reading habits in school children. This
studyinvestigated pupils/students reading habits and the influence of electronic media in homes and
schools. The result showagteat variation on the responses of school children concerning the
activities they engaged themselves in while at home. The bulRd)76flthe respondents attested

that they read their textbooks, magazines, newspapers, novels etc while at home, while those who
concentrate in their home work at home had percentage rate of @h8se who watch television,

play games on cell phones aedgage in Internet activities respectively while at home and in school
ranked 34.6%, 33.8%, and 25.5% respectively. Further more, the result of this study revealed that the
respondents devoted a good number of hours in online activities, watchingitelglistening to

music on DVD and other musical systems. Teachers that were interviewed during this study stated
that there were dwindling reading habits in primary and secondary school children. They attributed
the drop in reading habit of the schariildren to too many distractions in the society; ranging from
various types of electronic gadgets in homes, to lack of proper attention by parents and teachers.
Recommendations based on the findings of this study for the Federal Government, parents and
teachers, libraries and schools are highlighted.

Key words: Electronic media, School children, homes, Schools, reading habit, parents and teachers.

Introduction

Reading is an essential tool for lifelong learning. It is important for everyone to develoglitnents

of reading and the culture of reading always, so as to survive in life. Reading, according to Holte
(1998) adds quality to life and provides access to culture and cultural heritage. He pointed out that
reading empowers and emancipates citizenslaings people together. Okeke (2000) reaffirms that
the art of reading is a priceless instrument for everyone. It is one of the most important activities of
life, through which we enter into the life and experiences of others and extend our knowdegege, s

of experience and enjoyment. It has a critical role to play in the overall development of an individual
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and the nation at large. Reading experience can be obtained in the library. The school library is a
gateway to knowledge and will serve as a stgrpioint or road map to reading and the promotion to
reading culture. The library provides books and other resources which will help shape thoughts and
influence the actions of students throughout life with active supervision by an experienced librarian.

It has been observed that reading habits of most people are changing fast due to technological
development in our society. In our society today, while technology is slowly taking a steady control
over individual lives, the reading habit is fasinishing into thin air (The Hindu, 2004). Students now
lack the skill of reading. Instead they spend more hours on electronic media. Browsing the net,
playing with funky handsets and passing 43top SMSs seem to be the order of the day, there by
making reading a book or any other piece of written material in a quiet or peaceful corner of a library
or home become an archaic idea for most school children and adults (The Hindu, 2004). Obama
(2008), in his speech pinpointed that children cannot achievesuthkeg raise their expectations and
turn off television sets. Shabi and Udofia (2009) noted that active learning from books is better than
passive learning, such as watching televisions and playing games.

Students are rarely interested in reading forqueaand enjoyment, instead they read only to
pass examination. The declining interest in reading culture among our chiédpeecially those in
primary and secondary schools) poses a great concern and a challenge to all and something needs to
be done talleviate this yawning problem. Unfortunately, reading is not taught or included in school
curriculum. Reading is not a subject and cannot be taught separately, as most other subjects in the
curriculum, rather it is subsumed in every other subject andggrded as a tool facilitating many
other types of learning. Nowadays, due to the rat race syndrome, parents pay little or no attention to
their childrends reading ability. Parents t hems:
some, do at read to their kids.

Mefor (2010) urged all Nigerians schools to launch a readership promotion campaign which

will help to inculcate the culture of reading in children. It is also important to start early to inculcate

the culture of reading early enoug a child. Also Olukemi (2010) advised Nigerian youths to

imbibe the reading culture in all their endeavours. She lamented that lack of reading culture among
yout hs nowadays has greatly affected quality of
institutions. It is against this background that this study tries to investigate on the influence of
electronic media on the reading habits of pupils/students in homes and schools. Improving access to
relevant information and promoting a reading culture @merequisites for strengthening literacy

skills, widening education and learning opportunities, and helping people to address the causes of
poverty (Makotsi, 2005).

Objectives of the Study

The main objective of the study was to investigate the influeheteotronic media on the reading
habits of pupils/students in two schools in Nsukka, Enugu State, Nigeria. Specific objectives are
aimed at identifying the:

1 activities pupils/students engage in at home.
2 number of hours the pupils/students devateeading books, magazines, playing
games, watching television, chatting with friends and listening to music.

3 influence of electronic media on the chi |
4  influence of electronic media in the homes and school librarieseon th
pupil sdé/ student so reading ability.

5 number of times children visit their school library.
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Research Questions
To achieve the above stated objectives of the study, the following research questions were raised

1. What are the activities performegt bchool children ahome?
2. What are the number of hours put ingypils/students in reading books, magazines,
playing games, watching television, chatting with friends and listening to music?
3. To what extent do t he el esreadioghoucs? medi a i n
4. How do the electronic media in homes and
reading ability?
5. How often do pupils visit their school libraries?

Literature Review

Reading is the springboard of any literacy programme. It does nogiwa\earners an active place,

but also places them in the centre of pedagogy and the curriculum (Corcoran and Evans, 1987).
Reading is a very powerful and indispensable equipment for learning and acquisition of the varied
skills and experiences needed iman to develop a satisfactory personal life. It is important that
pupils/students should develop positive habits towards reading of books, adaadiflearning
experience. PoweBrown cited in Popoola, Ajibade and Etim (2010) reported that a fewergbrie

service teachers never loved to read. She pointed out that although many of them know how to read,
they prefer to gather information through movies, television, websites and conversations. Kaufman
(2001) observed that children spend their time watcA'V and playing video games when they are

not spending a great deal of time reading and writing. Statistics collected according to Kaufman by
the U.S Department of Education ANational Centr
achievement itboth has been declining in recent times.

Reading is important and beneficial to man and because of this, the Nigerian Government is
stimulating the reading of books, newspapers and magazines. This is important now that an increasing
number of people are spending less time reading and also when reading skills are declining.
According to lkpaahindi (2008), research has shown that more than half of the adults in Nigeria
hardly ever read a book. He stressed that those who do read spend a mushpsimaif their leisure
time doing so, compared to 25 years ago. Ikpaahindi (2008) rightly observed that information and
communication technology, especially Internet technology is having adverse effect on the reading
culture of Nigerians. This is becausealiscourages lazy students from engaging in serious reading.
Many students prefer to spend most of their time in the cyber cafes, browsing, playing games, chatting
with friends.

Ojielo (2001) highlighted that Nigerians prefer listening taistoinstead of reading, a practice
which accounts for the popularity of home video among the people. Ezema and Ekere (2009)
identified that only few schools have good libraries, while majority have limitededoefd books
locked up in few cupboards.

Methodology

This study adopted a descriptive survey design.
electronic media on reading ability in homes an
respondents. The questionnaire were of two pgést A, required the school children respondents to

supply their bio data while section B comprised of open and closed ended questions. Four teachers
(two from each school) were also interviewed.
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Population and Sample

The population of this study comprisef primary and secondary school children drawn from two
schools (one primary school and one secondary school) in Nsukka town, in Enugu State. By their
location, the two schools chosen for this study are good representative of the study populatain. A tot
number of 81copies of the questionnaire designed for this study were administered to the pupils and
only 71 were returned.

Administration Procedure

Copies of the questionnaire were administered to all the respondents in their schools, using random
sampe technique. The copies of the questionnaire were distributed with the help of the teachers of
the participants. The pupils/students were assured that there were no positive or negative answers.
They were also meant to know that their responses werettedited as confidential.

Data Analysis and Results

Data collected from the questionnaire were analyzed using frequency distribution and simple
percentages.

Table 1: Percentage Gender Distribution of the Pupils/students Respondents.

Gender Frequency Percent
Male 23 32.4
Female 48 67.6
Total 71 100.0

From the result of this study, majority of the respondents were females (67.6%) while 32.4% of
the respondents were males.

Table 2: Percentage Age Range of Pupils/students Respondents.

Age range of students Frequency Percentage (%)
<5 yrs 2 2.8

6-10 yrs 17 23.9

11-15 yrs 31 43.7

16-20 yrs 20 28.2

>-21 yrs 1 1.4

Total 71 100.0

< =Less >= More

The age range of the respondents that made up the vibrant set of students tirdyhifel
between 1415 years (43.7%). The respondents between the age ral@eytérs ranked 28.2%.

Table 3: Activities performed by school children at home

Activities Number of | Percent
pupils

Writing school home work/assignment 46 64.8

Readingextbooks, magazines, newspapers, novels, etc 54 76.1

Playing football games 18 25.4
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Playing volleyball games 4 5.6
Playing games on cell phone (mobile phones) 24 33.8
Going online (internet) to watch movies, play games, listen to music,

with friends, send-gails to friends, etc 18 25.4
Watching television (satellite television) 26 36.6
Playing music on DVD and other music systems in your home 20 28.2
Cooking food for the entire family 28 39.4
Washing dresses 32 45.1
Washing plates in thigtchen 28 39.4

Presented in Table 3 are the respective activities they engaged themselves in hdiile.at
Out of 71 pupils/students surveyed, 54 which constituted 76.1 percent of the study population,
engaged themselves at home by reading textboogazines, newspapers, novels, etc, while 64.8
percent of the pupils/students engaged themselves at home by doing school homework and
assignments.. Similar interpretations were derived for activities such as: playing football, playing
volley ball, playing @mes on cell phone, etc.

It could be inferred from table 3 that the activity that was most likely to be engaged in by the
pupils/students while at home was reading textbooks, magazines, newspapers, novels, etc. Following
this activity was writing schodhome work/assignment. The remaining activities arranged in order of
preference were: washing dresses, cooking food for the entire family and washing plates in the
kitchen, watching television, playing games on cell phone, going online for games, musingcha
etc and playing football games, and playing volley ball.

Table 4: Number of hours that pupils/students allot to various activities

Hours

Activity 5 1 17, |2 2', | >=3
Writing school home work/assignment 28.2160.6/4.2 |56 |14 |0.0
Reading magazes/newspapers 66.2|26.8/14 |14 |14 |0.0
Reading textbooks 63.4|29.6/28 |42 |0.0 |0.0
Playing games (football, volleyball, etc) 36.6|45.114.2 |70 |42 |0.0
Playing games on cell phone (mobile phones) 56 |14.1|/85 |14.1|33.8|225
Going online (internet) tavatch movies, play games, lists

to music, chat with friends, seneh&ils to friends, etc 7.0 |14.1] 18.3| 28.2| 11.3| 19.7
Watching television (satellite television) 7.0 |45.1|11.3/16.9| 7.0 |12.7
E(Ij?gng music on DVD and other music systems in y 28 | 2541 183]197] 282| 4.2
Cooking food for the entire family 31.0|/50.7/28 |70 |14 |28
Washing dresses 54.9|42.3/0.0 |0.0 |0.0 |0.0
Washing plates in the kitchen 85999 |14 |0.0 |0.0 |0.0

Presented in table 4 are the percentages of respondents,ragtottie number of hours they
allotted to each of the activities listed in the table. The percentages were based on the total number of
pupils (seventy one) for a particular activity. For activity like writing school homework or
assignment, 28.2 perceat the pupils/students devoted 30 minutes to it; 60.6 percent devoted one
hour to it, 4.2 percent of the respondents used one hour thirty minutes to do their homework or
assignment; 5.6 percent of the respondents devoted two hours to homework or assaganaerhy
1.4 percent used about two and half hours to complete their homework or assignment. The rest of the
activities could be explained in that manner.

In table 4 also, it was observed that about 89 percent of the respondents used less than or
equa to one hour for writing their homework and assignment. Exactly 93 percent of the respondents
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devoted less or equal to one hour to each of reading of textbooks and reading of magazines or
newspapers. For the activities like playing games (football, Wl etc) and cooking food for the
family, a little above 80 percent of the respondents used less than or equal to one hour. About 80
percent of the respondents devoted a maximum of two hours for watching of television. Respondents
who engaged in plagg music on DVD and other music systems (46.5%) utilized a maximum of one
and half hours.

Table5:Chi |l drenb6s perception of electronic media in
Response Frequency Percent

Yes 31 43.7

No 40 56.3

Table 5 shows thd6.3% of therespondentindicated that television, internet facilities, cell
phones, musical gadgets, and other electronic media in the schools and homes did not interfere with
their reading hours. Since that was the majority view of the respondentighit Ime possible that
television, internet facilities, cell phones, musical gadgets, and other electronic media in schools and
homes never interfered with their reading hours.

Table6:Pupil s6/ studentsd percept i oninschoolt amdkhormes f | uenc
on reading ability

Response Frequency | Percent

Not always true 28 39.4

Encourage students to develop good reading habits 10 14.1

Discourage students from reading hence poor reading habits 24 33.8

Such electronic media keep childremell informed on local ang 8 11.3

international current affairs

From table 6, it was observed that the most of the respondents, about 39%esptmelents
felt that it was not always true that availability of electronic media in homes and schadts wo
always lead to poor reading habits.

Table 7: Availability of school libraries

Response Frequency Percent
Yes 40 56.3
No 31 43.7

From Table 7, it was observed that the majority, about 56.3% of the students agreed that they had
libraries in their skools.

Table 8: Number of times the pupils/students visit their school libraries

Response Frequency | Percent
Regularly (every school day) 9 22.5
Two times every school day 5 12.5
Three times every school day 2 5.0
Four times every school day 1 2.5

Not at all 23 57.5

In table 8 above, it was observed that the majority of the respondents, about 57.5%, never
visited their school libraries to read, while about 22.5% of the respondents indicated that they visited
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their school librariesegularly. Others which ranked 12.5%, 5% and 2.5% respectively, indicated that
they visited their school libraries two times, three times and four times respectively every school days.

Table 9: The number of hours that pupils/students devote in readingheir books when they visit
their school libraries

Response Frequency | Percent
Thirty minutes 21 58.3
One hour 7 19.4
One and half hours 4 11.1
Two hours 2 5.6

Two and half hours 2 5.6

From table 9, it was observed that the majority of the respade®i3 % devoted only thirty
minutes in reading their books when they visited their school libraries, while 19.4% of the
respondents devoted one hour and minority of the respondents, 5.6% devoted two hours and more
when they visited the school libsato read.

Findings from Interview

The teachers that were interviewed stressed that there were dwindling reading habits in school
children. They attributed the drop in reading habit of the children to too many distractions in the
society, ranging frm various types of electronic gadgets in homes to lack of proper attention by
parents and teachers. The interviewees (teachers) called on the government stakeholders and private
individuals that own schools to build functional libraries in both primary sewbndary schools to

boost the reading habits and culture of school children.

Discussion

From the biedata of the respondents (sampled population) in this study, females (67.6%) appeared
to be more in number than the males (32%). The reason fasltbésvation is not very clear. All the

same, in this age of graduate unemployment, most parents in rural communities prefer to send their
male children to learn one trade or the other, instead of going to school for a formal education, hence
the dearth ofnale enrolment in primary and secondary schools in the South East Nigeria zone. The
result of this study also indicate that majority of the school children fall within the age rande of 6

years (67.6%) i.e.-8 years23.3% and 1415 years43.7%. Schoothildren within the age range of

16-20 years, ranked 28.2%. Respondents in age range of 11 years and above were from the secondary
school that was sampled.

There was great variation on the responses of school children concerning the adtieities t
engage themselves in while at home. The bulk (76.1%) of the respondents attested that they read their
textbooks, magazines, newspapers, novels etc while at home, while those who concentrated in their
home work at home came to 64.8%. Those who watiEHedsion, played games on cell phones and
engaged themselves in Internet, occupied 34.6%, 33.8% and 25.5% respectively, while at home.
Studies have shown that school children engage themselves in serious reading only for examination
purposes and not souch for personal development, fun, or to be well informed (Adenyinka and
Samson, 2007). Sangkaeo; 1995, Dakkapem, 2005; and Chandilanga, 2006 have observed and
postulated that reading culture of Africans is poor. Children in schools are the |ehtigromow.

For effective leadership and good governance, there is that need to inculcate in our children the habit
of avid reading.
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This study has also revealed that the respondents devoted more hours for playing games on cell
phone than in theihomework and reading. It was also very clear from the result of this study that
respondents devoted a good number of hours in online activities, watching television, playing music
on DVD and other musical systems. Granted that so much useful infanneati@cerning learning
could be sourced online, the school children should not be exposed to it too early because of its
negative effect on their reading habit and reading skill acquisition. Reading is a very important issue
which is not only about enjoymehut a necessity; the basic tool of education (Makotsi, 2005). Good
reading habit makes way for a better under st and
voyage to self discovery (Panigrahi and Panda, 1996; Eyre, 2005).

The respondets (56.3%) indicated that television, Internet facilities, cell phones, musical
gadgets, and other electronic media in their schools and homes did not interfere in their reading hours.
Although the school children had asserted that the availability efisan, Internet facilities, cell
phones, musical gadgets, and other electronic devices in schools and homes never interfered in their
reading hours, but we should bear in mind of such programmes on television and websites on the
Internet that constitutsources of distractions for school children. Notable examples on satellite
televisions and the Internet are cartoon network (CN), Africa magic, face book and twitter/chatting
etc. Children in nursery and primary schools can get glued to the televisionvagthing Africa
magic and cartoon network for more thatb sours, provided there is electricity supply to the
television set. Those children in secondary schools can be on the net and on their cell phones for hours
without lifting a textbook or magazirte read. Constant attention to these electronic media by school
children distract their attention from reading and ultimately affect their reading habits and skKill.
School children should be provided with enough materials (books/novels/magazines)abhream
and in schools. Children who have no access to books before going to school are severely
disadvantaged and have trouble catching up with other children (Radebe, 2001). Children with
adequate access to books have many books to select from onadadly bioth in and out of school
(IRA, 2000). Mokatsi (2004) emphasised the conditions for learning to read and for sustaining literacy
to include an ideal home environment where reading is encouraged, good teachers and schools,
plentiful books which are levant and up to date, and access to computers.

Some group of the children (39.4%) did not support the view that electronic media influence the
reading habits of school children. Those who shared the view that electronic media discourage school
children from reading, ranked 33.8%, hence poor reading habit in some school children. Despite the
variations in the opinions of the respondents in this study, it is worthy of note that children are faced
with distractions and poor reading habits in tinigdern age of avalanche numbers of communication
gadgets in homes and schools. Though some of them play great roles in teaching and learning, but
there should be enough caution in exposing children to these modern communication tools because of
the negatie impact on the acquisition of reading skill by school children.

From the number of respondents in this study6.3% of them were affirmative on the
availability of libraries in their schools. Functional school libraries in primary and segastaols
will afford the school children the opportunity to have access to wide range of books. Children who
are allowed to seféelect to read and who have access to varied sources of print materials in their
classrooms, school libraries, town libraries)d at home, read more and more widely, both for
pleasure and for information (Krolack, 2005). Such children are noted to have good reading habit.

Those respondents in this study who avoided Vvisiting their school libraries (where there is
exigence of any), ranked 57.5%. Only 22.5% of the respondents agreed that they visited their
libraries every school day. Pupils/students who shun their school libraries can never develop good
reading habit. Teachers should endeavour to encourage their/gtugisits to visit the school
libraries and to borrow novels and periodicals to read. This will not only help them in developing
reading and writing skill, but will also help in empowering them with the skill of effective oral
communication. Thirty minute® one hour as seen from the result of this study, appeared not to be
enough time for effective reading in any library. Students should learn how to read, for at3east 2
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hours when they visit the library. Pupils in primary school can put in one hoefféative reading
when they visit their school libraries. With constant practice, no doubt, these pupils/students will
acquire the skill of effective reading habit that will transform them for a better future. Reading is
important for everybody in ordeép cope with new knowledge in a changing world, as seen in this
technological age (Sangkaeo, 1999). The teachers that were interviewed stressed that there was
dwindling reading habits in primary/secondary school children. They attributed the dropingread
habit of the children to too many distractions in the society; ranging from various types of electronic
gadgets in homes to lack of proper attention by parents and teachers. The interviewees (teachers)
called on the government stakeholders and privatriduals that own schools to build functional
libraries in both primary and secondary schools to boost the reading habit and culture of school
children. Again, reading should be introduced in school curriculum.

Finally, inculcating good readinhabits in children is something that should be started on time,
in their early childhood days, so that these children will grow with it. Both the parents, teachers,
librarians and government should be fully involved for this to be achieved. Though ibohkalike a
journey of a Athousand kil ometreso, but with <co
be achieved in the end.

Recommendations

U The Federal Government should establish functional libraries which are adequately catered
for and vell equipped with current biographic material which will in turn stimulate the
interest and increase the reading habits of pupils/students.

U Reading should be promoted through partnership and collaboration between the
public and private sectors, such as I@liers, booksellers, librarians, teachers and all
employers of labour to encourage readership campaign.

U Parents should as a matter of fact encourage reading by buying books for their
children, as gifts during their birthdays and when they pass exammisatio

U Libraries and schools should strive to create an environment conducive to reading so
as to make the school children feel at home and comfortable.

U Schools should organize debates and essay competitions for school children. This
exercise will no doubt e in generating reading interest and the habit of gathering
information.

U Parents should set out time for their children in watching television, playing video
games and chatting with friends and surfing the Internet, so as to avoid distraction
from the eéctronic media.

U As parents, we should devote some time in reading stories books to our children who
are still learning how to read and write.
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Abstract

One of the main reasons Western critics anthropologists derided Africa as a cultureless entity

was because Africa then lacked means of harnessing, managing and disseminating its culture, to wit
oral literature. With the advent of colonialism and exposure to Western culture, the African Oral
literature was seriously ebbing due to the burgeoning influence of Westeftujpoge. Due to the

highly acknowledged fact that oral literature is indispensable for social, political and economic
development, its importance in sustainable national developimdmgeing recognised. From the
foregoing, there is a serious challenge for the librarian in th& &intury to fashion out ways of
harnessing, managing and disseminating Ibibio oral literature for national development. This paper
therefore examined theilido people, the Ibibio oral literary genres and their applications using
interview schedules. A total of 46 respondents were chosen for the study and five local government
areas randomly selected from the 18 that make up the Ibibio community. The findiregs
descriptive. Oral literature educates a people by drawing inference in elements of culture, codes of
behaviour and exposing them to knowledge of their existence. These inferences stem from a totality
of life experiences that discuss basic abstraetqgllike truth, love, morality and faith to concrete
ideas such as duties to humanity and neighbourliness. However, there exists a lacuna in the
preservation of these oral literary forms which almost invariably heightens the dearth of oral
performances asvell as literacy in our society. The study recommends among other things that
librarians of the 21 century could encourage both oratory and literacy by collecting, developing,
documenting and disseminating these Ibibio literary forms in an attemptgehitiis gap.

Introduction

In Africa, the concept of oral literature is a familiar one, even though the West insinuated that Africans
had no history and culture and used that as a systematic attempt to perpetuate a sense of inferiority in
the African. During the late T9Century African scholars came up to emphasize their long existing oral
literary performances. Some of those oral renditions included songs, proverbs, folk tales, incantations,
dirges, ballads, odes and formed the cultural ennbent of a people created in spoken words to add
beauty, aesthetics and value to their existence. The error in the eurocentric criticism is that the West
used Western parameters in measuring African oral literature which it stigmatised as savagery. Hence
African oral literature became bound up within its society, yet it had greatadtimoal, political and
religious impact on the peoplebs |lives. Or al I
create in spoken words on issues, conditiand phenomenon that affect their existence (Finnegan,
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1976). It is particularly designed to explain the worldview of a group of people and to induct and
integrate people into the wider society thus becoming an indispensable tool towards checking the moral
ills that pervade our society. Politically oral literature explains the serenity that pervaded the African
society before the advent of colonialism.

Motivation for the Study

This study is intended to:
a) collect and organise Ibibio oral literature accordimgheir genres,
b) examine Ibibio oral literature as a correlate of the Ibibio culture,
c) ascertain the implications of this for the modern librarian, and
d) determine ways of documenting Ibibio oral literature.

Statement of the Problem

Ibibio oral literature s been transmitted orally from one generation to another through socialization
processes of age grades, peer groups, el ders an
there is dearth of documented literature of the Ibibio as it is with mamr @frican tribes, thus

creating a serious information gap. This is evidenced in its comparative scarcity in books and the
internet, thereby making libraries incapacitated in performing their primary functions of resources
acquisition, organisation, presation and dissemination. It is in lieu of this that librarians, whose roles

have changed from just being a depository to generators and managers of information, need to harness,
manage and disseminate Ibibio oral literature. This study is a step dfir&adson.

The Ibibios: An Overview

The Ibibio people occupy the southstern corner of Nigeria left to Delta, in what is today called Akwa

Ibom State. Several historians have made various speculations about the Ibibios belonging to a
Cameroon homelan@oah, 1994; Abasiattai, 1987) as well as mieestern Origin (Umotfraithman,

1999). Udo (1983) however categorizes Ibibio to have originated from the central Benue valley from
where they migrated and settled in Ibom. The author further postulatabeaiiatere defeated at war

with the encroaching Arb g b o, driven out of Al bomd now in Ar
Ibom, the Ibibio clans spread out into various parts of present day Akwa Ibom and southern Cross River
States. The Ibibio language hasen classified as falling within the Nig€ongo group of languages
(Greenberg; 1966).

Most recent studies (Essien, 1986; Williamson, 1989; Urua, 2000) have shown that Ibibio falls
within the (new) Benu€ongo, DeltaCross and Lowe€Cross group of Languges. The Ibibio
worldview lies in holding sacred the ancestral deities, marriage, family and Kingbiot (In-law),

Iman (Kinship), Ayeyin(Grandchild), (Abasiattai, 1987). To commit a crime against any is to invoke the

wrath of the gods on the offender Thi s i s most visibly expressed i
Ibibio language is an important aspect of the Akwa lbom community not because its uses it to
communicate literary performances but because it serves as a repository of the culgsalvalies,
philosophies, ethos and exploits expressed through literary forms. The lbibio language, like all human
languages is as old as the people themselves. The early Europeans; (Talbot, 1923; Hutchinson, 1858;
Jones and Forde, 1950) who visited thmut®South zone of Nigeria, asserted that Ibibio speaking
people, including Annang, Efik, Eket, Oron, Ibeno and Andoni formed one linguistic unit. In a similar

view, Goldie (1863), an earlier lexicographer and linguists, described lbibio as the parect afial

Efi ko, inferring that, Efi k i s a dialect of | bi b

Any language such as Ibibio, serves as a symbol of identity, unity, protection communication
and an everlasting source of power for a peoplé¢hdiefore behoves librarians to fashion ways of
harnessing, generating, and disseminating creatively, the rich linguistic and human resources for the
growth, development and benefit of mankind.
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Research Method

This was a field research which adopted @efa-face interview method to elicit information from the
respondents. This is to say that a descriptive research method was used for the study. Instrument used
to collect data was an interview schedule which sought for the personal data (Name, gujooccu
residence) of the respondents and their responses on the different oral literary genres. trips were taken to
five local government areas randomly selected from the 18 Ibibio speaking local government areas,
namely Uyo, Uruan, Itu, Nsit Ibom and ko (Two villages in each L.G.A.) These were randomly
selected from the 18 Ibibio speaking local government areas for the interview. A total of 46 respondents
comprising 34 village heads (men) and 12 women, drawn from the five local government areas
mentiored above were randomly selected for the interview. These oral forms as presented by
respondents were classified by the interviewees as Ibibio legends, chants proverbs, myths, praise songs,
depending on occasions they were presented. These narrationeceeded in audio tapes.

Ibibio Oral Literature in Perspective

The Ibibio are a people rich in culture and oral traditionsawiss oral literature. The taxonomy below

is a classification by the authors based on their researches, observations amibdseugh others.

Ibibio oral literature in its original form is broadly classified into three genres namely:

Mme Mb”k NkéProse Narratives)

Mme Ntang/Ikwg@Poetry/song)

Mme Mbre(Drama)

For the purpose of this research, the authors will only ctwsfitst and second. Though the third genre
involves orality, much of what is done is basically drama (body movement) embodying masquerading
(Ekpo, Ekong, Ekpgraditional wrestlingbok), and puppetry

Mme Mbuk Nke (Narratives)

Ekong Nkdfolk tale): This embodies
Nke(proverb)

Mbuk Uko (Epic)

Mbuk Ufiod(legend)

Mbuk Etennyin Abagimyths)

Mbuk awaneke unaffiable)

Mme Ntang/lkwo (Poetry/song)
Ntang (Chanted or Recited poetry)

Uto (ballad)

Ese(Panegyric or praise poetry)

Ntangha Uduolukod (Libation/religious poetry
Ntangha ukokdong (Divination poetry

Ikwo (Song)

Ikwo itieemkpa(funeral song)

Ikwo itie-ndo (marriage song)

Ikwo itieeuman(child delivery (birth song)
Ikwo Ukama ayirflullaby)
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Ikwo mbre offiog (Moonlight song)

Ikwo itie-ukod(Drinking song)

Ikwo ntokayin( chi | dr ends song)
Ikwo itie (unam) utonfwork song)

Ikwo uka /unyong Ekotg/ar/Victory song)

Ikwo Nke(Folk song)

Mme Mbuk Nke (Narratives)

The peculiarities and personalities obpk as well as animals come through in the prose narratives, all
intended to either give a moral lesson or exalt the character discvisedMbuk Nkere elaborate
tales involving the condensation of rudimental tales of human adventure in the Ibilgity.sdbey are
subdivided thusEkong NkgFolktales),Nke (proverbs),Mbuk Ukdepic), Mbuk Ufiod(legend),Mbuk
Etennyin Abasi(myths), Mbuk Awanake Unafable). Folktales cover every other narrative but this
paper will discuss proverbs and myth to exaartmeir peculiarities.

Ekong Nke (Folktale)

The typical Ibibio community traditionally consisted of farmers, hunters, fishermen, craftsmen, artisans,
traders and housewives. Evening therefore had been the most convenient moment for story telling as
such moments provided a fantastic time for famipurai on after a hard daydés
centre of the compound or veranda under the mool
hearth surrounded by thick darkness or under the ghairy moon lent poignancy to the sentiments
generated by the grotesque i mageso.

Elements of responses are introduced by the audience while the narratiegomgnAs the
narration progr esBkengnkeed hpu ec tau &t fdhedale.tdhisciscdbne thy o
show competence in recounting the adventures while encouraging and maximizing audience
participation in the activity, kindling and sustaining the interest of the audience through skilful vocal
modulations, expressive gesticutats and enchanting pauses, etc. The other four narratives are always
incorporated into the Ibibio folktale&kong Nkethough a source of entertainment punctuated with
dramatised songs and dance, is didactic in function; entertains and teaches behaafitmural, social
grace, moral codes and cultural norms of the society. In order to achieve these functions, trees, rocks,
heavenly bodies like sun, stars, natural features like rivers, streams, wind, etc, are personified to express
t he | bi bi ddvewawdrieud issuew @&sen, 1982). The lessons at the end of these sessions
imply a deep sense of soul purging therapy of the society.

Nke (Proverbs)

Proverbs are wise sayings used to emphasize beliefs and moral values of a pkeple vital
ingredients in conversations in the Ibibio society. It enjoys widespread use amongst the old and young.
Among the Ibibios, proverbs embody all forms of expressions with more than one meaning. This
reflects the values, worldview and the general culture eflitbio people. Ibibio proverbs usage marks

out some distinctions in the terminology. For instance, iretigoor Ekpecult, proverbs are referred to

as Nsibidi. It embraces both verbal and neerbal expressions, which are specially used by and are
mearingful to their initiates. Proverbs are a regulatory force in a society as reflected in these:

Ekpo akpa anyen ikpaaha ut(Beliefs)

<

lyib inua asong imen, asong ikokitisdom)

Eti anwaan aba nte iyak ke afere, etappa ke mfqfhisok)

<

Etok ayin aym mfad Abasi ano nnarfRepercussion)
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<

/|
Eto isidaha ikpon ikappa ak&iT eamwork)

Mbuk Etennyin Abasi (Myths)

In writing about myths, Rahner (1973) stated that it is a true and sacred story modelled on examples of
gods/goddesses or ancestors Wwhibe people must emulate or be brought into by initiation. The
authordés view is in full agreement with 1 bibioc
instructed and initiated into adulthood.

The important function of Ibibio myth is to reveaktexemplary models for all human rites and
all significant human activities, diet, marriage, work, birth, education, etc. Ibibio myth is always related
to the beginning of #Acreationo because it tells
behaviour, an institution, a manner of working were established. It therefore constitutes the paradigm
for all meaningful human activities. The perception of human existence and Ibibiew@sldn myths
means that moral order must be maintained so thatcaue exist in peace and have abundant life, have
moral uprightness and live in peace with gods and men.

Mme Ntang (Chanted or Recited Poetry)

NtangcomprisedJto (ballad).Ese(panegyric or praise poetriftangha Uduokukod (libation/religious
podry), Ntangha Ukokdiong (divination poetry). This paper excludes religious and divination poetry
as it is mastered and performed by a few believed to belong to a cult.

Uto (ballad)

In English literary tradition, the ballad is a narrative poem congjstf simple stanzas and usually

having a recurrent refrain. It is often of folk origin and intended to be sung. It is a popular song of a
romanti c or senti ment al natur e. But the 1 bibio
sentimental natureti i s not sung but spoken. Per haps, wha't
the English ballad is its folk origin, its subject matter ranges from topical issues or phenomena in the
Ibibio cultural milieu and the performer draws some of his inspimafiom the culture, tradition,
landscape, occupations and modernity and its aftermath.

Ese (Panegyric)

Praise is one of the most applicable and an accessible theme in Ibibio oral poetry as it cuts across all
types of recited poetry. It is composed angitegl in honour of a great or important person in the Ibibio
society.Eseis performed at investiture ceremonies, communal festivals in honour of community deities
or ancestors and coronation ceremonies. Its distinctive feature is that it is filled aigke pames,

praise titles and usually gives glory and honour to the subject matter. The refrain to each line of this
poem i sEsadowagef\agb, depending on what it extols.
Mme Ikwo (Song9

Songs are among the oldest forms of classical attstraditions that date back several centuries. All

types of songs in Ibibio are performed according to time and occasion. Ibibio songs have developed
within a complx interaction between people of
(Annang and Oron) song traditions are fundamentally similar but differ in nomenclature and the way
they are performedkwoi s based upU0Oyed twhoi cphi lilsartshe OMigngeddi ¢ f
the rhythmic form.
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Thdlyod i s | bi bi oéssuniqua toatribatibn teamudic. It attempts to evoke the
i nteraction of manods e Mbingéisoimbsied dith emotiog and theespidk afy o r
improvisation; it also contains a scientific approach occasioned by the contributionpiddrertists
like Sam Akpabot and Rex Williams.

Ikwo Nke (Folk songs)

This song is performed during festivals or folk tale renditions for general entertainment. One of the
ways to experience the diversity of the Ibibio culture and tradition is thritsigolk songs. Ibibio folk

songs lkwo Nkg are usually accompanied with dance which is a response to the sweet concord of the
song played. Thus Akpabot (1994) views folk music and dance to be interrelated because dance is a
response to a melody or rhyhic beat. Folk music in this context therefore embraces Ibibio folk songs,
folk musical instruments and dance, even though the later may not be given serious consideration as
they are just responses to oral commands from melodic beat.

The Ibibio folk soiy can be described as a simple rendition, but behind its simplicity lies both
profundity of conception and a directness of expression that are of great artistic value. In Ibibio folk
songs, the effect of the overwhelming buoyancy of the spirit and theegihoeffortless ease with
which the song is expressed is what stands out. Almost every Ibibio speaking village has its own folk
songs performed on every possible occasion such as the birth of a child, to celebrate the arrival of
seasons, weddings and feats.

Harnessing, Managing and Disseminating Ibibio Oral Literature

The Ibibio people developed ways of preserving and transmitting their history and culture in verbal
forms from the period of settlement in their present abodes and these oral testingore lingered to
this day in the peoplesd memories and activitie
legends, myths and proverbs. The custodians of these oral literary performances are title holders, the
aged, professional bards apibfessionals who acquire this talent by vocation. It is therefore pertinent
that this reserved knowledge be made accessible to the Ibibios and other tribes to foster continuity in
these oral practices.

Ibibio oral literature is stored in the memory gbeople, collection and actual documentation of
these oral sources are tiroensuming, oneus, and expensive. Therefotdrarians are often faced
with the challenge of getting raw information from the Ibibio custodians of these oral forms. Librarians
coud create a congenial environment where members of the Ibibio community can meet to debate on
issues that cut across different subject matters. Their comments could be edited and stored in CDs,
Videos or DVDs.

Libraries could liaise with library schools twllect, document and edit these oral forms, print
and store in databases and the Internet and make them available to researchers, students, indigenes and
nortindigenes, since information and communication technology (ICT) comprise equipment, networked
infrastructure and the associated knowledge and skills for creating, manipulating, transferring and using
information and knowledge (Tiamiyu and Aina, 2008). The provision of ICT infrastructure such as
computers, internet, digital cameras, camcordersRCIM will facilitate the effective management of
these oral information sources and actual dissemination to a larger number of users both within and
outside the country.

Implication for the Librarian in the 21 %' Century

Information for all by year @15 will be actualised only when needed information by every facet of the
society is available in multiple formats for the information user of any origin. Since oral literature is a
rich source of information on the soaaltural, political and religiousnakeup of a people, the
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librarian of the 21 century is faced with varied challenges; which include first of all capturing and
sourcing for where information is being scattered about from their custodians, documenting and
disseminating same. He alsoeds to facilitate and provide infrastructure, provide skilled support
services and training of staff in information access, storage and retrieval.

The task is enormous yet imminent. Therefore librarians must therefore brace up to the
challenges of mountg strategies to extract such oral information as individuals, groups and
professionals are not willing to divulge what t
may include talk shows, involving traditional title holders, cultural debatetdeyly members of the
Ibibio community, and open field documentaries. By so doing, they can create awareness on the
importance of oral literature to the immediate members of the Ibibio community, Ibibio people in
Diaspora, non Ibibio indigenes and the gratity of the Nigerian public.

Librarians could serve as a bridge between the past, and the future by providing access to oral
literary performances in whatever format. By so doing they serve as custodians of cultural information
and help national devgdment by making an average lbibio child realise that there are certain oral
forms which shaped the activities of his forebears and progenitors and which he has to strictly adhere to.

Libraries could collect Ibibio oral literature, create a database anck rnbhakccessible to
researchers, nationally and internationally. This will invariably educate and guide policy makers and
government on the need to incorporate Ibibio oral literature into the school curriculum and the need to
use it for appropriate policy aking to enhance sustainable national development. By doing the above,
the body of existing African oral literature existing will be enriched, thereby advertising the
effectiveness of librarians in promoting researches in African studies. Information erarsdgpuld
liaise with storytellers and traditional custodians of this information by giving them incentives and a
sense of relevance to get these rich resources from them to enrich the literary local content and
encourage oratory and literacy in our coomity.

Librarians could digitise all forms of Ibibio oral literary forms through the use of modern ICT
facilities so as to share, exchange, educate and preserve the indigenous lbibio cultures. By so doing,
librarians must apply strict IT mechanisms toaheate and control the rights and illicit access to and
misuse of such oral literary forms to prevent copyright infringement. These challenging but invaluable
responsibilities require a lot of funds, so librarians need to solicit for funds from goverantenbn
governmental organisations, like UNESCO, UNICEF, World Bank and other relevant bodies that may
be willing to assist.

Documentation of Ibibio Oral Literature Interviews

Documenting oral literature is a difficult task as the givers of oral imdition do not copyright the
wor k. Okoro (2010) posited that Athe peculiar n
document the knowledgeod. The author further ass:eé
an author who has ba granted copyright, the right to control his work. This is slightly different from
researchers who are concerned only with ideas of people. However, principal participants i.e. chief
sources of information, must be accorded credit for their contributisrstated in the Anglo American
Cataloguing Rule 21.25A thus:

If a report is essentially confined to the words of the person(s) interviewed or of

the participants in an exchange (other than the reporter), enter under the

principal participant, participannamed first in the chief source of information of

the item being catalogued, or title as instructed in 21.6. Make an added entry

under the heading for the reporter if he or she is named prominently in the item.

Example 1 Sample Data from Respondentdn the Field
Title: Discussion on Ibibio Oral Literature
Interviewee: Chief (Hon.) Udo Henry Akpabio
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Age: 67

Occupation: Retired Civil Servant (Deputy Resgrar)
Place of Interview: Uyo

Duration: 60 mins

Year: 2011

The above can be documented using AACR2 above as follows:
Discussion on Ibibio Oral Literature between CHKigbn.) U. H. Akpabio andr. Emem Udofiaé /
reported verbatim by ImaObong Etim
Main entry under the heading for Akpabio as above
Added entries under the heading for Udofia and Etim.

CALL AKPABIO, Udo Henry
NO. Uyo: Udomet .- Audio C. D., 2011.

1 audio C. D. (ca.60 mins.) : 17/8 ips.

Example 2: Sample Data from Respondents irthe Field

Title: Talk on Ibibio Ballad
Interviewee: Obong Edet Umoh
Age: 70

Occupation:  Ode Writer/ Poet
Place of Interview:  Uyo

Duration: 60 minutes
Year: 2011
For works reported in the interviewerbs

If a report is to a considerable extent in the words of the reporter, enter under
the heading for the reporter. Make added entries under the mgadlor the other
person(s) involved if they are named in the chief source of information and there
are not more than three. If there are more than three such persons named in the
chief source of information, make an added entry under the one named first

Here, the reporter (s) can be said to be the producer (s) and can claim credit for
authorship as the report is made in their own words. From the above sample data from the
field in example 2, the rule can be applied as follows:

Talks with Edet doh / by Emem P. Udofia
Main entry under the heading for Udofia
Added entry under the heading for Udoh.

CALL UDOFIA, Emem Paul
NO. Uyo: Udomet .- Audio C. D. 2011.

1 audio C. D. (ca.60 mins.) : 17/8 ips.

wor ds
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Conclusion

The library in recent times has transformed from just being a depositimformation to a distributor

of information thus creating awareness on the need to integrate Ibibio oral literature into the school
curriculum to heighten the developmental process in Akwa Ibom State and Nigeria as a whole.
Librarians could thereforeolicit help from decisiomakers, local, state and national governments to
actualise these goals. This in turn will make the rural dwellers and custodians of these oral literary
forms as well as professional bards appreciate their art and see the ceegpé¢oate with librarians to

enrich and document same.
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Abstract

This paper has documented indigenous herbal medicine of two communities in Ezeagu Local
Government Area of Enugu State. The herbs employed and the alments they cure. Also @iscussed
the origin of this traditional practice, how it was handed down to them, beliefs and mystery associated
with it.

Introduction

Indigenous knowledge (IK) emanates from local experience of a community, it is generated over a
period of time. IK is cultual in nature because it is embedded in the practice of a community, it has
contributed immensely to the harmonous living of indigenous people in their environment. IK is tied
to historic reality and is special to a particular culture. Communities aréfigietty their 1K.

The skills and innovations of a particular indigenous people are represented by that and also
encapsulates the collective wisdom and resourcefulness of that community. IK is not in the school
curriculum therefore it is notearnt in any formal school system. There are other terms used to
describe IK; like local knowledge, folk knowledge, ethnoecology and traditional environmental
knowledge (TEK). IK, whether natural or cultural, is the knowledge of a particular environment as
expressed or used by a community. It is not a universal knowledge, although some IK such as local
knowledge of some trees, birds, and mammals are closely connected to those of scientifically
described species. IK is rooted in a particular place, it isedéo® in nature because it is essentially
derived from peoples experiences, and interaction with their environment. IK is shared among the
people of a community, some are gender based, and some others hereditary, that is inherited from
generation to gneration. IK is a set of rules that guide local members of a particular community to
meet their needs for health, food, shelter, savings, spirituality, infact their general wellbeing. IK
depends upon local ecological, social and economic situations mdkchelief.

Indigenous knowledge has been defined by various people and groups. United Nations

Environment Programme (2011) has defined i ndi g
indigenous (local) community accumulates over generatiafis living in a particular
environment 6. This definition is wide because it

beliefs, technologies, kneWwow skills, etc that help the community to achieve a stable living in the
environment. Nakata and Laiwgt (2005) defined IK as knowledge, innovation, and practices of
indigenous and local communities around the world, developed from experiences over centuries, it is
adapted to the local culture and environment, transmitted through oral tradition fromatigento
generation.



49

IK is owned by the community often in the form of stories, songs, folklore, proverbs, cultural
values, norms, beliefs, rituals, local languages and agricultural practices, including the development of
plant species and anahbreeds. Morris (nd) said that indigenous knowledge simply means the
knowledge that ordinary people have of their local environment. He goes on to describe the
characteristics of folk knowledge which is the name he prefered to use, he started byhsdying
humans are strange beings that have split personalities. He offered that folk knowledge is local
knowledge that relates to the knowledge of a particular environment, whether natural or cultural as
expressed by local community. It is shared in thais ipossessed by almost every one in the
community. It is empirical knowledge as it depends on peoples experiences and their concrete
engagement with the natural world. Since it is knowledge derived through interactions with the
environment . witbh t k coowmltedagse st hat i s specul ati
knowledge is seen in other cultural sphere, Morris pointed out that in relation to divination or
cosmological ideas folk knowledge is to an important degree, experiential knowledgereftetisd
in both classification and in how people manage their environment. It is practical in that it has a strong
pragmatic bias. However, it is misleading to interprete all folk knowledge as simply utilitarian,
essentially folk knowledge is how to ege in an act like iron smelting. It is informal knowledge:
except if somebody tries to document and make it available to a wider audience. Otherwise it is not
codified. It is constantly changing; people adapt to changing circumstances. IK may or may not
involve a conservation ethic. The indigenous people of Africa were in the past not concerned with
conservation, they had plenty of land, plenty of trees and plenty of animals. They were concerned
with the natural world what they can make out of it favaual.

There are many and varied forms of indigenous knowledge, but in this paper we are
concerned with herbal medicine of two communities in Ezeagu Local Government Area of Enugu
State. In this paper the writer will try to document the traditional nrealfor curing general ailment,
fertility problem and mental problem, their practices, the herbs used and the origin of the practice.
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Traditional Medicine for Curing General Ailments, Fertility and Mental Problems

Local Name English Name Botanical Name Ailment Remarks
Okwuru ezi Pawpaw Carica papaya Tyhoid
Oroma inu Grape Namily vitaceae vitis vinifere
Citrus aurantigolia
Oroma nkirisi Lime Plantago major L.
Unere oji Unripe- plantain Anonas comosus
Akwuolu Pineapple
Onugbu Bitterled Venoniaamygdalina Tyhoid
sonanum
Nchuanwu Scent leaf or basil leaf Ocimum viride
Uturukpam Pterocarpussatanlinoides | Wounds
Obiara ohuru/ ilile
ugbobutere. Ukwu Oku
Agbugbu leaf.(fiofio). Brown pigeon pea Cajanus cajan var bicolor | Measles. Squeeze with water and bath with it.

Aja

Sand

Mmiri akuoyibo

Coconut water

Cocus nucifera

Drug neutralizer.

Nchuanwu Scent leaf or basil leaf Ocimum viride Cough Cut the unripe plantaimto pieces,

Unere oji Unriped plantain Plantago major L. cooked them together with scent leaf an

Akanwu Potash Natron trona potash, add little palm oil, salt,pepper. g
while hot.

Obehi Cough Cook them together and drink , adult on

Ola-adawu short 3 tims a day. Children one

Icheku leaf Velvet Tamarind leaf Dialium guineense teaspoonful 3times a day.

Ntii

Awariwa
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Akwukwo afu Cough

Ububunta

Nvuvu Worm Put their roots in different bottles and ag

Nvirimini water and take one short 3times a day.

Osu aja

Agagu

Uchakiriugbum Malaria Cook together in water and take half

Ogirishi tumbler 2times a day.

Obo

Egbu Malaria Bring out the back of the tree, dry it with
sun. Put it in a bottle add water to it,take
one short 3times a day.

Akwukwo gova Guava leaf Psidium guajava Malaria Cook them together with water , drink o

Dogonyaro. Neem Azadirachita indica. tumbler 3times a day ansd also cover

Akwukwo Okwuru ezi

Pawpaw leaf.

Carica Papaya

yourself with a blanket or thick cloth ang
inhale the aroma and the smoke.

Ula Nutrition ddiciency | Cook together in water and drink one

Ochukparakpara Kwashiokor. tumbler 2times a day.

Okwo-ohia

Ugbaagu Kwashiokor Cook the root with water, and drink one
short 3times a day.

Agbara leaf. Shortage of blood. | Cook with water and take two tumblers
two times a day.

Akakoro. Shortage of blood Squeeze the leave and add water, drink

one tumbler two times a day.

Orenjina leaf.

Bleeding from

Squeeze and put the water on wound.

wound

Nchuanwu. Scent leaf or basil leaf Ocimum gratissimum. Diabetes and Squeeze wh water and drink one tumblg
typhoid. two times a day.

Ozaku. Cowpea Stroke and diabetes.| Cook and drink the water as much as y
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can.

Ukwukwuru or oji wonyi. Diarrhea Squeeze with water an drink one tumble
two times a day.

Ububu leaf. Convulsion. Cook with water and give it to the child

Owagu gradually.

Nchuanwu. Scent leaf or basil leaf. Ocimum gratisimum

Ukpa or edeagu. Conophor Tetracarpidium conophorun| Asthma. Cook the leaf and drink half tumbler
3times aday.

Uturukpam leaf Pterocarpussatatinoides Wound Squeeze and put the water on wound.

Ogirishi. Poison. Cook with water and drink one tumbler.

Akwu ojukwu Palm fruit/palm oil (special| Elaeis guineensis Poison. Drink or lick the oil and also rub on the

specie)

affected part of the body.

Mkpuru icheku.

Velvet tamarind

Dialium guineense

Vitamin deficiency

Lick the inside of the fruit.

Ogwu 0ji Dysentry. Squeeze with water and drink one tumb)
two times a day.

Udaagu. Threatening abortion Squeeze together thiwater and drink

Oturu. or miscarriage. one short 3times a day.

Ogwuegbeke Fibroid. Put in a hot water bottle and the woman
will place it on her lower abdomen. This
is used in severe case.

Udaagi. Fibroid.

Aka ito

Nfia ilu.

Ucha kiri ugbo

Nkpodu

Uvurunie (root)

Ububu.(leaf andaot).

Akpilisi (leaf)

Aduro (root) Fibroid Aduro is mashed and mixed with nzu an

Nzu

is rubbed in the waist, the person will be
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urinating. It is also use during pregnanc
to stop swollen legss, it relief pain from
waist and laps duringregnancy.

Omabhie.(from ukpaka tree).

Bleeding or dropping

Put in a clay pot and place on fire , the

Ugbo ocha during pregnancy herbs will catch fire and burnt to ashes,
Uda agi when licked the bleeding will stop.
Nkpodu/ukpodu

Aduro

Obi ugwo Bleading during When mashed water comes out of it the

pregnancy.

water is drunked immediately ,any wast
of time, it congeals.

Gova (root)
Akuoyibo (root)

Guava (root)
Coconut (root).

Psidium guajava

Low sperm count

Mix together in a bottle, add original kalc
gin, and the water is taken.

Aka nwaogugu (root).

Weak erection.

Put in a haif gallon and pour two bottles
of water in it. Allow it to stay for four
days and take two shots two times a da

Uhuruku (root) Gonorrhea Cook and drink for four days.
Nkpuru akwu Palm Fuit Elaeis guineensis

Anwuru Snuff (unmashed)

Ngwo Palm wine Elaeis guineensis

Nnu Salt

Akanwu Potash Natron trona

Osisikagulu (root) Staphylococus and | Cook together and add BTS.
Aka ito candidiaesis.

Ngborogwu juruana

Ogarambe (root)

Modumolu

Ofo . Detar plant Detarium macrocaum

Akpu ndima
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Acute headache or
migraine headache.

You chew or pound it and spray it on thg
head of the patient.

Rheumatism. Chew and spray on the affected part.
Aka ito Acute or migrane Remove the black outer cover, then chg
headache. the inner part and
head.

Uvuru inu(root)
Uda agu (root)

Stomach upset

You soak or cook it and mix with local
gin.

Aga agu(root)

Uko (root)

Aka nta Madness. Cook or sak together, one tumbler take

Osuaja. will make the person to fall asleep and t
madness will come down.

Mkpuruamunwaebule. Wild Cola Sterculia spp Madness. Squeeze together and rub it on the perg

Egigwe or use your mouth to spray it.

Ogwu aki Swollen body or leg. | Mix the ogwu aki with small quantity of

Nzu. nzu and drink with milk, it will purge the
person very well, the purging will stop o
its on but if you want to stop the purgin
you lick one tablespoons of oil

Anya busi Swollen leg or body.| The keaf is sweet when chewed. It make

one to urinate and
body will be removed.
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Herbal Plants and Beliefs and Mysteries Associated with them

From the beggining of creation, herbal plants have been discovered as effective dosuwstsong

life. Herbs are known to be curative; normalizing, rebuilding and maintaining the functions of the
body. The usefulness of herbs is so popular as the efficacy of most of their extracts have been
established for the treatment of distressed jgedost modern drugs are made from plants. For the
people of Ezeagu much success have been achieved through traditional application of roots, stems and
leaves of their indigenous plants in the treatment of ailment. Information obtained shows that the are
has various plants that are used for the treatment of simple and complicated sicknesses, ranging from
malaria to mental illness.

The administration of these herbs is not known to be scentific or replicable. A traditional
medical practitioer, (a psychiatrist ) by area of specialization gave an insight into the native uses and
availability of medicinal plants in the area, but refused to give the names and details of the plants he
uses for treatment. The reasons he gave revolves arounchgesminituality and divinity which guide
traditional medical practice.” | can show you the herbal plant used in curing madness, but if you
apply it, you wil!/ not succeedd. This is because
youarenots o priviledged you cannot use my herbs66.
pharmacology is not transferable. A notable opinion leader from the area faulted this claim by saying
that the native phar macol ogy iidsa btar aormgsnvuedrbg b lae ptrhol
one learns the practice through apprenticeship in a traditional healers clinic.

Another traditional healer, a native gynaecologist and obstetrician also claimed that he
inherited the practice from his father who in turn integtiit from their ancestors. He gave an insight
on how his ancestors became herbal healers, According to him, history had it that in the olden days a
woman and her child were passing through their village late in the night that they became stranded
andhis forefather sheltered and fed them. In the morning before the woman left in appreciation for the
mandéds kind gesture and hospitality towards them
and train his children, and later his grandfather chosspecialise in childbearing / fertility and its
related practices, as it concerned male and female fertility problem. According to the healer the
practice is difficult to learn although it can still be learnt, the person who learns it cannot hamd it ove
to his children or another person and if the person dies the efficacy of the medicine will cease. But a
daughter of the family can inherit it and pract.i
inherit it because the power is not bestdvee transfered permanently outside the family, The native
gynaecologist also revealed that he received revelations and directives concerning herbs through
dreams and physically. He would be shown the herb and how to use it. He was normally directed to
theforest where the medicinal herb could be found.

Another traditional healer who specializes in treating headache and paralysis (stroke) gave an
insight into what he is doing concerning headache and madness but refused to disclose how he treats
paralysis (8oke). He claimed that the healing power is in their family tradition, through esoteric (the
divination), incantation and ritual. However, he went to Nando and Omor to learn the aspect he
refered to as O6treat ment 0 digraing headacha (©kirihghagvaisit),r e at m
rheumatism and athritis and also stomach wupset
treatment [/ traditional medi cal practice depend

Constraints to Proper Docuntation of Herbal Medicine.

Some of these traditional healers refused to disclose what they do. Their practice is shrouded in
esoterism and secrecy. Their fear is that their job will be taken from them without due reward.Some
others are afraid that the us@l be abused if disclosed to the public due to some dubious people who
engage in all sorts of practices in order to make money. Some claim to cure everything whereas the
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native gynaecologist maintained that no one person can cure everything, henaeeaareof
specialization.

Conclusion and Recommendation.

There should be intellectual property right administration or copyright to protect the rights of
indigenous people over their knowledge to avoid exploitation for financial benefits. This is because
according to Hountonji, in Masango (2010), Western society collects data aboWWesbern
societies and appropriates their knowledge systems. According to IFLA (2011) indigenous traditional
knowledge and local traditional knowledge should be protectethéobenefits of indigenous people

and the benefits of rest of the world , because
been exploited, and because of the loss of elders and the significant decline in emphasis on
transmission of thik nowl edge to younger generations in the

The drug industries have been benefiting financially from the use of the knowledge of these people
without adequate recognition of traditional peoples knowledge. If theitraalitknowledge is not
documented, the knowledge will sooner or later go into extinction because younger generations are
not interested in what the older generation are doing
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Herbalists Interviewed

1. Chineke Nick (Local Obstetrician and Gyenachologist).
Osonu, Obeleagu Umana.

2. Ezigbo, Romanus (Local Physician/Psychiatrist).
Okpudo, Obeleagu Umana.

3. Ogboenyi, Charles (Local Psychiatrist)
Awha Imezi.

4. Okeke, Justina (Local Physician
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